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Dear reader,
it is very nice that you choose to read this particular book!
If you think this book is written by Professor Calculus in Tintin
or some other professor - you can put it down right now.
This book is mainly written by the real experts, to be more
exact, ourselves, people with various types of disabilities.
Who would have more knowledge about ourselves and our own
lives than us?
The book is a user’s guide for you who work with people with
various disabilities. You will get a lot of great tips about the do’s
and don’ts when it comes to be an excellent staff.
We are 10 countries who have written this book together:
France, Germany, Greece, Italy, Lithuania, Netherlands, Poland,
Sweden, Turkey and United Kingdom.
The theme for this book is: How to be a better staff!
We have come to the conclusion that
by developing skills and tools among
persons with disabilities, also gives
the staff a chance to develop.
In order to develop both professional
skills, tools and self-esteem among
persons with disabilities we have
used a lot of participant methods. We
have had discussions, workshops,
played games and studied. Once You have learned to use a tool,
the world will change for You and Your surroundings. Me, for
example, now, when I have the skills to question my staff, I see
this as a way of developing their attitudes and methods.
My hope is that you read this book non-stop, and maybe, just
maybe, you will learn something new, something you didn’t
know before about persons with disabilities.
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You will learn, among other things, that it’s not ok with
condescending behaviors, putting words in my mouth, saying
things like “Little friend, I’m sorry but you don’t understand
this!”.
Please, let us take responsibilities! Why
not let us take care of for example some
meetings, study visits, social media?
I, the writer of this introduction, am
Anders Wieslander. I’m 46 years old and
I have a minor intellectual disability. I
work at Medis 5 in Stockholm/Sweden, a
daily cultural activity center.
I have worked there for 21 years and I hope I will be a part of
Medis 5 when I turn 80. At Medis 5, I work as a presenter,
moderator, poet and lecturer. I also get some assignments
from external partners.
Of course, we do have the same obligations to see that the work
we do gets done right and on time.
Yes, yes, this all looks good in print. Now, let’s get down to
work!
Best Regards,
Anders Wieslander
Stockholm, 19th of June 2018
*Article 8 in The Convention on the Rights of Persons with Disabilities
(CRPD)
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Introduction
This handbook is the result of nearly two years of collaboration
between ten European partners in the frame of the ERASMUS +
project STELLA - Staff's European Lifelong Learning Activities.
A project for and with the target group: STELLA shows how people
with impairments are actively involved as experts in project work.
Together, a handbook has been developed to provide information
and methods to anyone working in an inclusive working and living
environment. The aim of the manual is to improve the basic skills of
people with disabilities.
How can the inclusion of people with disabilities succeed, how can an
awareness of an inclusive working and living environment be created
in different European countries?
For successful inclusion, it is particularly
important for people with disabilities to
learn to be autonomous and to live more
independently.
The STELLA consortium has conducted a
needs analysis to determine which
factors are crucial:
➢ Organizational Skills
➢ Social Behavior
➢ Team Ability
➢ Critical Thinking
➢ Communication Skills
➢ Technical Skills
have been classified to be particularly relevant.
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Over the course of the project, we realized more and more that these
basic skills, although we addressed them in various work groups and
chapters, connect with each other strongly. The handbook deals with
these competences in an inclusive and innovative way in separate
chapters. Each chapter explains how each partner group addressed
these competences. The skills were worked out and named in
inclusive workshops. Different methods of teaching these skills have
been tested in practice with different materials, tools and/or games.
As part of the testing phase, which each partner carried out in their
country with the target group, best practice methods were identified
and summarized in this book.
These best practice methods were brought together at international
partner meetings and evaluated jointly by staff and people with
disabilities who were actively involved in all project phases.
The results can be transferred and applied to a variety of situations,
activities and projects. Of course, this manual is only a snapshot that
can and should be differentiated and developed as a suggestion.
Useful equipment developed for this purpose is
available as downloads on our website. Further
material can be found at http://www.ellaella.eu/stella/.

We are looking forward to your further suggestions, hints and
feedback!
Sincerely,
the STELLA-Partners
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We are STELLA
Germany: IB Südwest gGmbh für Bildung und soziale Dienste Region Hessen Mitte
France: LES PAPILLONS BLANC DE LILLE
Greece: ESTIA - Support and Social Care Centre for People with
Intellectual Disability
Italy: Cooperativa Sociale Kara Bobowski Ufficio Europa
Lithuania: JAUNUOLIU DIENOS CENTRAS
Netherlands: KINDERCENTRA DE ROEF / Junior Care
Poland: Polish Association for Persons with Intellectual Disabilities
Sweden: SENSUS/MEDIS5
Turkey: TURKEY SPASTIC CHILDREN FOUNDATION
United Kingdom: North West Play Resource Centre
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Symbols and signs
In this book we used certain signs and illustrations. These symbols
should help you to comprehend the content easier and to navigate
through the book faster.
Every time you see the “STELLA online” sign you
know that you can online to our website:
• To get further information
• To download material
• To get direct links to videos.

Our STELLA experts – people with and without
disabilities – give you helpful tips regarding a topic.
The tips are based on experiences we made
throughout the project.

There are things we recommend (marked with a
green thumb up) and things we advise to avoid
(marked with a red thumb down).

We used the symbol of “colourful hands” to mark:
• Learning games
• Practical approaches
• Executions of methods.

When you see the “feedback sign” you can
read about the statements of our STELLA
project team members who are people
with and without disabilities.
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Chapter 1

Organizational
Skills
In this chapter we talk about organizational skills. People from
Germany, Italy, Greece and France worked together to write this
chapter. People with and without special needs worked together in
teams to identify organizational skills and
to figure out the best way of learning or
teaching them.
Organizational skills are very important in
private life as well as in the labour market.
If people with disabilities learn how to do
things in an organised and structured way,
they can live and work more
independently.
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What are organizational skills?
Even though organizational skills may include a broad variety of
personal as well as professional competences, in STELLA, training on
organizational skills mainly focused on the following practical
aspects:
• the organization of a smaller scale event (birthday party)
• the organization of a larger scale event (conference)
The organization of a smaller scale event such as a birthday party
was an important step in the process of acquiring essential
organizational skills. Here, team members were encouraged to
creatively participate in all aspects of the organization of a birthday
party, to think critically on all important steps in terms of
organization, and to evaluate the possible outcome. To achieve the
above goals, members needed to find answers to all practical issues
emerging in the organization of such an event, such as arrangements
regarding the date, place, and time of the event, the financial budget
required, food and drink supplies, music arrangements, invitation
arrangements and perhaps gifts to give out to the guests at the end
of the event.
The organization of a larger scale
event such as a conference was
the second and most challenging
goal for team members. Here, all
members were required to
remember everything they had
learnt so far and put it in use. This
enabled them to actually organize
a conference that highlighted the
STELLA project and their part in
the project. To accomplish this, members had to consider a number
of other important aspects such as a detailed schedule of the
conference, the number of speakers and guests, as well as their own
active attendance in the conference. For instance: their presentations
to the public regarding their work in the project.
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This chapter focusses on enabling people with disabilities to plan,
execute and evaluate emotionally positive projects. Actively
participating in the real project teams of STELLA was an experience
that raised a lot of positive, emotional attachment.
This was the reason that only projects selected by the PWD
themselves were realized. Examples of meaningful projects that were
selected include:
• The birthday party
• The Christmas calendar
• The street party (booth at the street festival)
• The creative workshop
• The participation in the Erasmus Days
• The national STELLA conference

Each one of the above learning steps was designed to prepare people
with disabilities with the essential practical skills necessary in any
given work environment. The aim of this was to enable them to
successfully cope with the challenges that may be presented to them
in the future.
However, to achieve that,
organization of the work of the
PWD group became a critical
issue in the learning process. As
a consequence, a number of
factors had to be considered
regarding the implementation of
learning techniques. A first
important step was the use of
visual as well as written material
in easy language, in order to
ensure that all members were
equally able to comprehend and participate in the work process. To
achieve that, all report sheets of our work and time tables were
translated, by both coordinators and team members, into easy15

language forms, so that they could be easily accessible and filled by
the members of the group.
Additionally, a significant amount of time was spent on extensive
discussions regarding aspects such as:
✓ effective ways to organize our workspace,
✓ essential equipment the group would need,
✓ the organization of paperwork,
✓ time management issues affecting our work and punctuality,
✓ a fair and effective distribution of members’ responsibilities.
All of these aspects enabled there to be a constructive environment
where people with disabilities were able to successfully cooperate
and fulfill their goals for the project.
As the main approach for teaching organizational skills, the STELLA
teams decided to adopt classic project management tools. It was
clear that a learning-by-doing approach, in all stages of the events
that were organized, was effective. In certain stages of the
organization different working methods have been used and were
identified as best practice methods.
The idea was to derive organizational skills from classic project
management tools. The acquisition of organizational skills should
enable the PWD to understand a project and to learn and apply the
basics of project management by “playfulacting". Below, we describe the steps that
were used for the implementation of an
activity – in this case: the organization of a
birthday party.
Preparation
The aim of the preparatory phase in project
management is to establish a project
structure. This meant for our project Birthday
Party, using informal preliminary talks, to turn
the idea of the birthday party into a project
that can be delivered. The preparatory stage
is very important for generating and discussing ideas.
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Planning phase
The aim of the planning phase in project
management is the accurate and precise
planning of the project (from the project
goal to the structure plan). For our project
birthday party this meant:
• Planning meeting: date, time,
number of guests, location, financial
budget
• Design and deliver the invitation
Using a template or designing
yourself
Personally, in writing, by phone
Do not forget directions
Request a RSPV
• Consider gifts and tell the guests
• Decoration
Flowers, balloons, lanterns, candles, napkins, tablecloths,
sweets, gemstones
• Think about and prepare food
Coffee and cake
Barbecue
Menu
Nibbles
• Beverages
Alcohol yes or no
Non-alcoholic beer
sparkling wine
• Select dishes, plates, cups, glasses, cutlery, bowls (Always
check the number of guests!)
• Purchase – Order
Food and beverages
Compare prices
Cook or bake yourself?
Do guests bring something?
• What would you like to do?
Party entertainment: music, songs, games, dance, show,
cinema
• Have camera / smartphone ready
Ask someone to take pictures
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• Make yourself beautiful for the celebration
Choose clothes
Hairstyle - go to the hairdresser?
Make up?
• Inform the neighbors
Execution
The aim of the implementation phase in
project management is a controlled and
communicative execution of the project.
For our project birthday party this meant:
• Decorate the party venue, set the
table - if necessary, determine seating
arrangements
• Provide food and drinks, make coffee,
cut the cake
• Shower and dress for the party
• Welcome guests (possibly arrange
pick-up-service for guests?) and shake hands
• Entertain guests, give them a tour and make them feel
comfortable
• Receive and give thanks for gifts
• Sing songs, dance, play etc.
• Take pictures, a group photo
• Say goodbye to guests – arrange
shuttle service for guests to get home

Follow-up / final phase
The goal of the final phase in project
management is a precise conclusion and a
precise evaluation. For our project birthday
party this meant:
• Clean up, ask for help
• Wash the dishes
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•
•
•
•

Put leftovers in the fridge
Remove the decoration
Return borrowed items
View and evaluate photos
Put together an album
• Enjoy the memories

Visit our website www.ella-ella.eu/stella to download
the Checklists we used. We hope they will be as helpful
for you as they were for us. The checklists were mainly
created by people with disabilities.

Methods
Group discussion and Brainstorming
We always used the method of group discussion to
facilitate the organization of the planned event.
Group discussion was done with the support of active
games, role games, cardboards, pictures and
pictograms. We held many meetings, and these were
regularly planned: at the beginning of each meeting, we repeated the
aims of the STELLA project, the aims of our event and what we had
already completed and decided in the previous meetings (about
tasks, timing, venues, etc.).
The methods of group discussion and brainstorming were especially
essential in the preparation and planning phase of the various
events.
Role-play
Role-play was the method that was more and more
used the closer the event came. Before the execution of
the event various possible scenes that can occur during
the event were simulated in role-plays. That way the
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participants got an idea of what might happen and how to react to
the various scenarios. They gained self-confidence and were inspired
to come up with solutions to possible challenging situations.
A French staff member gives us insight on how role-play was used in
their STELLA team. He reports: “More anecdotally, we used role-play,
closer to rehearsal, to put ourselves in a specific situation – more for
oratory exercises than for the organization itself. We therefore
developed the first tools, using card papers, catalogues and printed
photos to identify:
• The task to perform
• The person responsible for carrying it out
At this point, we represented the task (including the task’s name and
a pictogram for the task) connected to the person in charge
(including the photo and the name of the person in charge). These
tasks were mainly individual tasks, some of them were carried out in
pairs. In order not to get lost, we classified the tasks by giving them
a rising number in an approximate chronological order. At the same
time, we also made a list of the needs, especially the needed
equipment needed.”

Please visit our website www.ella-ella.eu/stella where
you can find a power point presentation about the
execution of methods used by the French STELLA
partner (including task cards and execution plans)!

Learning by doing and by thinking
We tried to enable PWD’s to reflect on the process behind the
organisation of an event, and to let them understand that this
method can also be applied for the organization of their working
process inside their sheltered working centre. Learning was not only
a matter of memorizing but also of understanding. Learning by doing
means to internalize and to be conscious of an action.
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Of course, the simple “doing” is not enough so that activities were
accompanied by group discussions and evaluations, so the process
becomes “learning by doing and by thinking”.
At the same time, we noted that, in order to be effective, this act of
doing and thinking must be supported by positive motivation.
Motivation towards what a person is doing (e.g. the organization of
an event) is fundamental to learning and understanding.
The necessary and fundamental elements behind the effective use of
the “learning by doing and by thinking” method are time and
recursion. It is furthermore vital and necessary to create the right
motivation for a task that has to be done or the event that is
organized. Motivation, and a positive emotional connection to the
topic, is key when it comes to learning by doing and thinking.

Simply ‚doing something’ is not enough. Add
group discussions and evaluations to the
activities so that the process becomes ‘learning
by doing and thinking’.
Results and Feedbacks
A big part of our STELLA project was to get directly feedback from
the people who participated in the project in the various countries.
We placed big value on gathering answers, reactions and suggestions
from staff members and people with disabilities who were part of the
project activities throughout the entire project. We also collected
feedback from participants of the ten STELLA multiplier events where
we invited stake holders and staff from other social organizations to
spread our work and to disseminate our project results.
Some of the staff members gave us very personal reports about their
time within the STELLA projects. We want to share their extended
feedback with you.
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Feedback from an Italian STELLA staff member
“Through the group discussion
our participants could think
about their own tasks related
to the event, and also about
their own life experiences,
expectations and abilities.
We experienced the importance
of recursion helping the group
to settle goals and decisions.
Therefore, during every team
meeting we always made time for remembering our final aims and
for repeating past decisions and actions.
We also experienced the importance of time as a necessary element
to settle goals and to increase the motivation of the participants: the
realization of a good event needs time and strong motivation from
the people who organize the event.
Feedback from a French STELLA staff member
I think that throughout the project period, the STELLA project group
has changed in many ways. People listened more to each other, were
more self-confident, "a team increasing in power”.
On a working level, we were during this period very committed to the
chapter on organizational skills because, actually, the group decided
to present STELLA to their colleagues in the frame of the Erasmus
Days 2018.
Our main "organizational tool" – the task panels – showed its
efficiency, even if we didn't use it overall tasks. Nevertheless, each
one knew what he or she has to do before and during the event. The
identification of the strengths of each team member allowed us to
achieve a quality event.
The scope of the event produced some stress for the PWDs and also
for staff members as everybody wanted to do his best. I had to
create a PowerPoint guide that could put all the presentations into
difficulties if it was not well realized. During these moments of
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preparation of the event, we could note that we didn't only work on
organizational skills chapter but also addressed other STELLA topics
such as "Team Ability" and "Analytical Thinking".
On a personal level, I improved my "Easy to Read and Understand"
writing while I
weekly translated
the minutes into
easy language. I
also improved in my
participation during
the meetings.
Finally, the STELLA
project re-ignited in
me the desire to
discover new
people, new
cultures, and new countries. I want to learn again to improve my
English language because during the transnational meeting in Athens
I was a little frustrated about not being able to express myself as
perfectly as I wanted to.
Feedback from a French STELLA staff member
There was one particular room decorated with project photos where
we always had our STELLA meetings. Everyone felt that it's a special
place to work on our project.
In the course of the project I noticed improvements in our clients
regarding their self-confidence, their communication skills and
behaviour, their willingness to participate in team work, the way they
were speaking with each other and of course the way we all were
able to organize things. I really hope that our work and our tools that
we elaborated in our "STELLA laboratory" will produce the same
outcomes for many other staffs and their clients with disabilities. To
us, it was very beneficial.
My big satisfaction is to see the people with disabilities so committed
to the project and making the project their own.
23

At the beginning, most of them agreed to contribute to the project
without knowing much about it. We can say now that they are able
now to talk about it and are completely involved in it.
The rhythm of a workshop by week seems to me to be adapted.
Sometimes it was challenging and difficult for me to balance the
workshops, English lessons with Alexandre, the work on tools, the
evaluations etc.
As a staff member, I appreciated the repositioning of my role over
the course of time. At the beginning my job was to "study" the
clients and not to interfere with them or to influence them. I felt
frustrated in this
role in the
beginning as we
noted that all the
proposals and
ideas couldn't only
come from the
people with
disabilities. But I
grew into a
different role in
which I am
comfortable now. The Staff has to be a resource for tools, for
methods, for material based on observation and most of all: the staff
support for people with disabilities to achieve their tasks.
I myself appreciate to create tools – I like to develop and evaluate
the identified skills. These tools have to be co-constructed with the
PWDs to be accessible and useable. As staff, we have always to
consider the accessibility for people who may be unable to read or
people with greater levels of disability, which represent the majority
at the French STELLA partner, Papillons Blancs de Lille.
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Attention, dear policy makers!
My recommendation to the Erasmus Plus
representatives responsible for funding
opportunities: Please find a way to fund
additional projects even if the topic is not
innovative. Certain projects such as STELLA
certainly deserve additional time to continue
the workshops and the staff meetings, to
adjust the project if necessary and to find new
approaches.
I became a huge fan of the STELLA project since it was well
structured, had clear and reachable aims, had a hands-on mentality
and most of all: it was done with the real participation of the people
with disabilities. That was the key for all us – the STELLA project
team members with and without disabilities – to produce the
concrete and useful tools presented in this handbook.
Feedback from German People with disabilities
After the executions of methods and after the transnational meetings
we asked our participating people with disabilities:
• Which skills have you acquired?
• Which insights have you identified for yourself?
Here is the feedback that we received from our PWDs:
•
•
•
•
•

Have a job and stay tuned!
Be confident!
Speaking in front of a group
Observe and express your own sensitivities
It is worthwhile to address problems and to solve them in an
interview (team building, conflict resolution)
• Humour is important. Laugh together!
• Allow enough time for preparation
Note time factors
Set schedule
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• Planning process: keep looking and updating
• Adapt planning to current conditions:
you can add something
you can leave something out (project revision)
• Help is given, if you ask.
• Being in constant contact!
• Exchange
• Be able to accept tasks!
• Apply and stay tuned!
• Develop a time grid!
• Time for explanations and reviews
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Chapter 2

Social
Behaviour
This chapter deals with the important topic of social behaviour. It has
a special emphasis on exploring what is appropriate social behaviour
in the labour market and the work place environment. Having a job
or being part of the labour market as an intern for instance, is a big
step towards independence for people with disabilities and their
desired independent living. People from Turkey, Lithuania and the
Netherlands worked together on this chapter about social behaviour.
Companies or organizations that hire people with disabilities think
that PWD’s self-management skills at work are necessary. Employers
prefer people to have skills such as
- coming to work on time,
- adhering to rules,
- taking over responsibilities and acting responsively,
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- paying attention to their tasks and duties
- identifying and correcting deviations in the performance,
- using the required technologies and equipment, etc.
We only named a few basic skills that were identified when it comes
to expected skills and appropriate behaviour at the work place. This
applies to working people with and without disabilities in the same
way.
Appropriate mutual behaviour,
respect for others, tolerance,
responsibility are important skills for
PWDs if they are taking over a job.
Giving emphasis on acquiring
employability skills during this
preparation phase will help PWD’s to
be successful in business life and to
maintain a continuous employment.

Social behaviour at the workplace
Gaining knowledge, teaching skills and training appropriate
behaviours are essential when it comes to preparing people with
disabilities for working life. It is certainly possible to make individuals
with mental retardation more independent in their daily personal
AND work life by helping them to learn the required skills. As a
consequence, the chances for people with mental disadvantages to
get a job and to be successful in their profession will increase. In
order for this to happen, we approach this topic from two sides.
Side A is teaching and training the people with disabilities exactly the
competences that employers are seeking – competences and skills
such as a sense of responsibility, technology skills, self-management,
teamwork skills, communication skills, academic skills and, of course,
appropriate social behaviour.
Side B is informing and teaching other employees without disabilities,
and society in general, what to place value on in the work place,
where people with and without disabilities are collaborating.
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The learning process is certainly not a one-way street. The STELLA
partners highly recommend awareness training so that an inclusive
work place can function properly and effectively and the entire staff
is satisfied with the conditions.

Over the course of the project the STELLA teams identified a list of
social skills which were addressed and worked on within the various
workshops and work sessions.
1. Asking for help & Giving help
2. Building Relationships
3. Introducing yourself
4. Controlling your emotions
5. Handling problems
6. Understanding rules
7. Accepting feedback
8. Following the work plan
9. Being polite (personal conversations versus formal
Conversations)
10.
Working independently
11.
Respecting Others
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The eleven social skills can be assigned to three main groups which
were named: managing work within a group, practicing self-control
and starting/maintaining a relationship. Some social skills only
belonged to one of the main categories while others apply to two or
even all three main categories.

Starting and
Maintaining a
Relationship
Building
relationships
Introducing
yourself
Being Polite –
(personal
conversations
versus formal
Conversations)
Respecting others
Asking for help &
Giving help

Self-Control
Asking for help &
Giving help
Controlling your
emotions
Handling problems
Understanding
rules
Accepting feedback
Following the work
plan
Being Polite –
personal
conversations
versus formal
Conversations)

Managing work
within a group
Asking for help &
Giving help
Understanding
rules
Accepting
Feedback
Following the work
plan

Working
independently
Respecting others
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We strongly believe that before staff start to
teach social skills, a relationship with the
PWD must be established first. When there
is an established relationship, staff can do
their job in helping the PWDs to understand
and practice these skills.

Methods
Peer Assisted Teaching Method (Peer Tutoring)
This is a teaching method that aims to develop the
academic and social skills of individuals. It is where
a certain subject is taught by one individual to
another individual by using material and by
transferring experience within the master-apprentice relationship.
The peer-mediated or peer-assisted teaching method also benefits
employers. The employer or his co-workers leave the role of the
teacher in the peer-mediated teaching methodology, tries to answer
questions only when the learning individual needs them, finds
strategies and helps in forming goals.
Peer-assisted teaching method consists of 5 steps:
1.
2.
3.
4.
5.

Selecting the teaching content
Educating the teaching peer
Planning the teaching
Implementing the program
Evaluating the effectiveness

Cooperative Learning Method
This is a method of working together for a common
purpose such as increasing positive interaction among
individuals, solving small problems or fulfilling a
learning task. In order to apply this method, it is
31

important to create an environment in which individuals are able to
learn on their own. The most important feature of the cooperative
learning method is that individuals work in small groups to help each
other learn for a common purpose. Through the cooperative learning
method, individuals learn to help others, become team member and
use opportunities.
Drama Method (Creative Drama)
Creative drama is an improvisational, processoriented form of drama where participants are
guided by a leader to imagine, enact, and reflect
on experiences, either real or imagined.
For individuals with intellectual disabilities, drama
is both a teaching method and a reward. The main
purpose of the use of drama in the education of individuals with
intellectual disabilities is the stimulation of language, and
furthermore their social development. Drama provides the
opportunity for individuals with intellectual disabilities to participate
in a group, to contribute to the group and to become accepted
through their contribution. Through drama, the imagination and
language skills of individuals with intellectual disabilities develops. In
addition, social skills, the ability to listen, the attention span and selfconfidence all increase.
Direct Instruction Approach
The direct instruction method provides direct
feedback to the individual. The basic idea of direct
instruction is that all individuals can learn. The
realization of learning depends on the design of the
teaching in a way to provide planned, complete and
error-free learning experiences. The direct
instruction method is based on 6 basic principles:
1. Summarizing and controlling the previous activity
2. Presenting new content or skills
3. Guiding the individual to understand the subject discussed
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4. Giving feedback, correcting or re-teaching if necessary
5. Giving the individual the opportunity to practice independently
6. Evaluating
Teaching social skills based on a direct instruction approach consists
of steps such as requirement creation, modelling, guided applications
and independent applications.
Social Behaviour Handbook Method
The STELLA social behaviour handbook uses pictograms to guide and
train PWDs in what kind of social behaviour skills are important to
use in different types of social situations. Due to the fact that not all
people with disabilities are able to read or to understand written
sentences, the pictograms used in the STELLA social behaviour
handbook are a very important and effective supporting tool for the
PWDs, as well as supporting staff.
Examples of social situations are: ‘’How do I act at the cinema?’’ or
‘’How do I act in a public toilet room?’’. We use chapters in the
handbook which refer to specific social situations. In each chapter we
discuss social behaviour skills that are likely to appear in that specific
social situation. Within the chapter we show the PWDs which
behaviour is appropriate and which behaviour should better be
avoided. A sentence has been added to each picogramme to create
clarity about the social situation that is displayed on a picture. This
handbook can contribute as a support tool to facilitate the daily life of
people with intellectual disabilities.
We want to introduce you to the STELLA social
behaviour handbook. This is an online learning
tool in which we used pictograms and easy
language.
Please visit http://pjdc.lt/stella-social-behaviorhandbook/
You can also find the link to this STELLA online
book under www.ella-ella-.eu/stella.
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The Manual of the STELLA social behaviour handbook
The social behaviour guide is specifically designed to meet the needs
of people with disabilities. Sometimes these PWDs face difficult
situations in which they don’t know how to behave or how to react
because of their particular disability. We picked 15 common social
situations that appear in everyone’s life very frequently and assigned
examples of proper and improper behaviour to each situation.
The STELLA social behaviour guide addresses the following
situations:
-

Social
Social
Social
Social
Social
Social
Social
Social
Social
Social
Social
Social
Social
Social
Social

Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour
Behaviour

in a bus
on the street
at work
during lunch or coffee breaks
in the cafeteria
in the dressing room
in the toilet
in the city
in a Shop
before going to visit a friend
while visiting a friend
at a birthday party
in the theatre
in the cinema
in a public swimming pool.

The black and white symbol indicates
proper behaviour in the situation.

The black and red symbol indicates
improper behaviour in the situation.
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Core Quadrant® method
Daniel Ofman's theory on core quadrants® presents a method for
identifying and strengthening each individual's positive
characteristics. The Dutch STELLA team worked with this method and
adjusted it to be suitable for their clients
The core quadrant® game is a method to gain insight into your core
qualities and challenges. Within a core quadrant you also have to
deal with a pitfall and an allergy. A pitfall is not the opposite of a core
quality, but rather a core quality that has been passed on. For
example, someone who has the characteristic of being structured can
have a possible pitfall to be too rigid in his or her approach to others.
A challenge is the positive opposite of the quality in question. For
example, if you think of the quality of being 'structured' then
'flexibility' would be a suitable challenge for that employee. An
allergy can be defined as a characteristic that an employee dislikes in
others. An allergy that suits a staff member who is structured, for
example, is chaos or people who just do something spontaneously.
When you have insight into your core quadrant, you can anticipate
your professional conduct. You then have insight into what you do
well in a specific social situation and what your challenge is in a
social situation. By talking about this, with other professionals, you
create the opportunity to also receive insights from third parties. This
also offers the possibility of others, who are not very involved in your
personal development, to provide a neutral view of your core
quadrant.
Here are two examples of a core quadrant® animation. The source is
a website called corequality.nl where you can find more info ion this
method.
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During the implementation of a core quadrant® game, it is advised
to appoint a leader who can monitor the group process and apply a
helicopter view. It is advisable to play with a group of four people in
the core quadrant of which one is the leader. The leader mainly asks
the questions to the employees and tries to promote mutual
interaction between the employees. We listed some sample questions
that can be asked to make employees transparent in their qualities,
pitfalls, challenges and allergies.
The STELLA partner from the Netherlands elaborated
a handbook based on Mr. Ofman’s core quadrant®
game. You can read and download this manual by
visiting our website www.ella-ella.eu/stella.
Games to empower social skills
Purpose Understanding, monitoring and realizing
rules
Material No material required
What will we learn? We will understand the rules by
watching and following the leader and we will learn
the rules by practicing them.
How to play?
In the beginning, a manager takes on the role of leader, people are
placed in a single row behind the leader and imitate the movements
of the leader. (Jumping, talking in a different accent, dancing, etc.).
After a while the leader moves to the rear and the first person in the
first row begins to be the leader. Now the others follow and imitate
him. This sequence continues until everyone has acted as the leader.
Purpose Understanding rules, improving someone’s
attention
Material Paper and pen
What will we learn? We will improve our attention
and we will follow the guidelines by understanding the
rules.
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How to play?
First, a lot of dots are placed on the paper. Then the first person
draws a line between the two dots. This line should merge two
points, but not cross on many points. After the line is drawn, it’s the
next player’s move. This player draws a line between two other
points. The aim of the game is to form triangles without drawing an
actual triangle. Therefore, the drawn lines should be considered.
Somehow, if one of the players has a triangle by combining two
points, this player puts the first letter of his/her name into the
triangle, so you know who the triangle belongs to.
Purpose Learning how to ask for help and how to give
help
Material No material required
What will we learn? We will learn how to ask for
help, how to express our situations/problems, how to
communicate with each other and how find a solution
as a team.
How to play?
This is an open problem-based learning method. People define a real
problem in their workplace or neighbourhood and create solutions
together. You can set parameters, time, material and physical limits.
Purpose To help others and also to learn about how
to ask for help
Material Status Card
What will we learn? We will learn to think rationally
about helping and asking for help, and to take the
necessary action by looking at things from a wide
angle.
How to play?
To strengthen the communication skills and self-expression of an
individual with intellectual disability, the photo game is useful.
Simply hold a photo card in your hand which shows a situation where
one person is giving help to another person or is asking for help from
another person. Ask the person with disabilities what she/he sees in
this photo and encourage him/her to express their thoughts.
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Encourage him/her to identify people, to describe the
situation/scenery and to name every detail she/he sees in this photo.
Ask what might have happened just before the photo was taken and
what they think will happen next. You can give small verbal clues to
help the person with intellectual disabilities find the right action.
Purpose: Respecting other, especially colleagues in
different subjects, situations and environments
Material: Desired material can be used
What will we learn? We will learn to demonstrate
respectful behaviour when we communicate at the
work place.
How to play?
It is recommended to start this game by making a list of problems
that can occur in the work place. The second step is to find examples
of activities or actions to solve these problems. The presentation can
be expressed by role-play.
For instance: Ordering in the cafeteria
A person is hungry, arrives at the cafeteria and goes directly to the
beginning of line, without taking into consideration the people who
are already waiting in line.
The problem-solving action can be: The person who was already
waiting in line for a while tells the late arrival that he/she needs to go
back to the end of the line and waits until it is his/her turn to order.
Purpose: Respecting other, especially colleagues in
different subjects, situations and environments
Material: Desired material can be used
What will we learn? We will learn to demonstrate
respectful behaviour when we communicate at the
work place.
How to play?
The game focusses on speaking/communication skills with colleagues
in different positions in the work place. The game is completed when
everyone in the group experiences at least once the following three
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scenarios:
Requesting something from the cleaning officer: A person acts as a
cleaning person working in the workplace, the individual with
intellectual disability asks the cleaning officer to clean his / her desk.
Requesting something from an officemate: Re-enact a scene where
one worker (person with disabilities) asks his / her office mate to
bring him / her something work-related such as printing paper or
envelops.
Requesting something from the manager/boss: This time the person
is in an executive role at the workplace, the individual with
intellectual disabilities wants to ask his / her boss for a leave day.
Purpose: Accepting feedback
Material: Paper, Bag and pencils
What will we learn? We will learn to accept and
evaluate feedback about a job or a situation.
How to play?
First, each group member receives a small piece of paper. Each
member writes down a difficult situation or problem that he / she
cannot solve. Then the papers are put into a bag. Each member of
the group pulls out one of the papers from the bag. If he / she pulls
out his / her own paper, he / she puts it back in the bag and picks
another paper until each member of the group has a paper with a
problem that is not his/hers. Then, each member suggests a solution
for this situation. At the end of the game, if there is a member who
wants to tell which problem was his or hers, then he/she can explain
it and talk about how the feedback made her/him feel.
Purpose: Accepting feedback
Material: Paper, bag and pencils
What will we learn? We will learn to accept and
evaluate feedback about a job or a situation.
How to play?
The first step of the game is to collect real feedback
about the individual with intellectual disabilities from his/her actual
39

manager at work. Then the feedback is written on small pieces of
paper. In addition to the manager’s feedback, create some pieces of
paper with statements that are not constructive or helpful, such as:
“You had to clean the room today, but you didn’t”. Then the person
with intellectual disabilities will be asked to determine which
statement is an actual feedback statement and which one is not.
Finish the game by asking the PWD how she/he feels about the
feedback, and if she/he can relate to it!
Finish the games with a
feedback round so that all
players can express their
emotions and observations!
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Chapter 3

Team Ability
This chapter deals with the topic of team ability. We take a closer
look at what it means to work in a team and which skills are
necessary to be a team player. First the STELLA teams defined the
terms team and team ability, they described the importance of team
ability and finally they focused on methods and learning games to
improve the team ability of people with disabilities.
A team is a group of two or more people interacting with each other.
The difference between a group and a team is that a team works
towards a defined purpose or common goal. If a group of people
works together towards a common goal or for a common cause, then
the group becomes a team. Team Ability is defined as the ability to
have skills to contribute to a corporate and coordinated effort as a
part of a group of people acting together for a common goal.
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The STELLA project organisations vary on different levels working
with people with different levels of disabilities. So, some STELLA
partners decided to work on team ability competences by forming
pairs (= a team of two people), other partners have larger groups
within the project. The French partner for instance chose to work in a
group consisting of 10 people, three without disabilities and seven
with disabilities.
Therefore, many aspects and approaches to this topic were possible,
and it proves that the various methods and learning games used
work with groups and teams of various sizes. During the course of
the STELLA project people from France, Lithuania and the
Netherlands worked on the chapter about team ability.

The STELLA team
ability competences
To make the term team
ability more
approachable, the STELLA
teams identified various
skills that are important
to work in a team and to
be a good team player.
Some of them are skills,
others are qualities and
others are rules that are
essential for a successful
team work.
Once a person with
disabilities learns and
improves these skills, the
impact of the newly
competences can be seen
on different levels. It has
an impact on a personal
level, a social level as well as on a professional level.
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Depending on the client’s personality, education and environment,
everybody has different levels of more or less skill required for team
ability. Working in a team should foster all these basic skills. The role
of the group should allow everyone to overcome his / her personal
difficulties. Being a part of a team, a person with disabilities is able
to do things – great or small – that they couldn't be able to do alone.
Why is team ability important?
Before the STELLA partners started to work on this particular skill, an
observation of the status-quo within the various organisations was
done. These observations led to greater awareness and revealed
important insights. Usually the clients (= people with disabilities) are
not really called to work with "team ability" skills. This is mainly the
role of staff who distribute tasks according to the abilities or
disabilities of each worker. If a problem occurs, working people with
disabilities were often moved to fulfil another task. When someone is
effective in achieving his / her task, he / she will probably stay at
that same task for several years. The STELLA teams also noted that
there is typically no preparatory work to identify the real, personal
skills of the worker with disabilities (in sheltered work). The skills
that are identified are more about a functional role in a process that
creates a commercial product.
Identifying team ability skills for, and teaching them to, the clients is
quite a new challenge for staff. The entire process within the STELLA
project had a real impact on staff who are now looking at workers
with disabilities differently. It became more and more important to
staff that the clients have the opportunities to improve their skills.
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The Path to approach the improvement of team ability skills

The development of skills has to be considered as a lifelong learning
process. It is important that people with disabilities have the chance
for mobility in their work and in their life in general. Developing team
abilities is essential to achieve this goal - to take a new position, to
take over new tasks and furthermore, to see the future in a positive
way full of possibilities and opportunities.
To identify individual skills is key!
Client X can talk easily to a group, so he
will take the microphone in front of an
assembly.
Client Y will be in charge of the way to go
to a venue because she knows how to
use an app on a smartphone
Find out what a PWD is good at and help
him to improve! Encourage a PWD to
learn new competences!

When people with autism spectrum disorder work in a team
ASD – short for autism spectrum disorder – in context with team
ability is a very interesting topic. For this chapter we considered what
is important for people with ASD in the work place.
In many European countries, the responsibility has been placed upon
municipalities to get young people with developmental disabilities,
such as ASD, into work. In our opinion, people with ASD have the
right to get a job so that they can participate more fully in society.
Research has shown that participating in work is related to a positive
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attitude, and the support of parents, teachers, employers and
colleagues at work is important. Municipalities need to have
knowledge about the local and regional workplaces in order to find a
suitable job for people with ASD.
People with ASD bring many strengths, but also difficulties to
employers. Therefore, it is important to be, as a colleague or
employer, aware of your expectations of people with ASD. Individuals
with ASD excel in visual skills. Beside this many people with ASD
have a high attention to detail, and the ability to sustain intense
concentration in their areas of interest. They can be reliable and have
low absenteeism. In our opinion, it could be helpful to give people
with ASD tasks which they excel in, and work where they can fulfil
their expectations and also the expectations of employers.
About the difficulties to employers, it is common for individuals with
ASD to lack the ability to interpret social cues or to fully understand
the thoughts and feeling of colleagues. Instead, people with ASD
often misunderstand work assignments and nuances in verbal
communication. They are often unaware of the unwritten social rules
of the workplace, such as asking overly personal questions.
Therefore, we recommend being as clear and explicit in your
communication to employees with ASD as possible. People with ASD
often struggle to maintain eye contact
and to understand the subtleties of
nonverbal signals and body language.
The workplace is a social environment
where unspoken rules can occur,
including changing allegiances. People
with ASD experience a lot of difficulties
in unspoken rules and a changing
environment. They need clarity and
structure in their workplace. Colleagues
and employers should note this and
support them.
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Methods
Group discussion
Group discussion was mainly used to identify
the skills for team ability. This method
contributed to strengthening the team and was
helpful in enabling it to be more efficient. Later,
after more confidence, it was used to realize
the weakness and the strength of the team
members and what they can improve as a team. At several times,
staff proposed to use post-it’s with clients, often to put one word or
one idea on a board. We can also imagine putting pictures for people
with literacy problems.
Furthermore, group discussions were used to analyse situations and
to make evaluations.
Roleplay
Roleplay was the first method used by one
specific partner. The idea was to ask one
essential question: “A team, Why? “
The STELLA partner established situations or
challenges that could be handled alone, or only
in a team. This was an effective way to explore
the advantages of being in a team. All the situations were filmed and
edited to allow the group to analyse their needs, to overcome their
issues and to find solutions afterwards together. The film is also a
sustainable product that can be disseminated and used by other
groups / teams.
Games
We used different games which deal with the basic skills we
identified. Each game was evaluated in order to check if the team
ability skills were implemented effectively. After the games were
played there were group discussions with the people with disabilities
in which it was asked what type of relations between the games, the
skills and the labour market exist.
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The Mine Field Game
This game requires a minimum of two persons, one acts
as a guide and the other one is his / her blindfolded
partner.
The guide has to help the blindfolded partner to avoid
stepping on or running into obstacles – the so-called mines. The
guide has to use clear orders such as go straight, left, right or stop.
This game is recommended to implement the following basic skills:
•
•
•
•
•

Listen to each other
Help or ask for help
Be confident
Share tips
Develop empathy

There are concrete situations at work to implement these skills for
adapting tools according the difficulties of someone, to prevent risks
in a safe and confident environment, or to create awareness about
solidarity.
The "Spaghettis and Marshmallows" Game
This game is a funny teambuilding game with simple
materials. Using marshmallows and spaghetti, small
teams have the task to build the highest possible
building in a given time. It is recommended to film the
team playing the game. The video, which can be reviewed afterwards
together, gives a good opportunity to talk and discuss the strengths
and weaknesses of the team.
The Modul Method
The different partners used different and complementary
practices to work on this chapter - team ability - and
were able to classify these methods in three different
levels:
1. Basic skills beforehand identified, implemented in games
2. Individual skills identified among a team to improve
3. Questioning the reasons and the willingness to be part of a
team
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These three dimensions are complementary as they deal with the
relation of an individual and the same individual in a team. Nothing is
set in stone so people may act differently by themselves, compared
to how they act when they are part of a team. So, the goal is to help
people with disabilities to discover their abilities and facets, to find
their place in a team, to move from one point to another, and finally
to improve their quality of work and life.
These different levels could take place at any time of the process of
training in any order:
At the beginning of training
Before work on skills for team ability starts,
you can:
• Question individuals about their interest
to be a team or not
• Implement games to identify skills
together
• Use methods to identify individual skills

During training
• Check the intermediary results of being or
working in a team, and provide tools to
gain the missing skills
• Implement new games focusing on one or
several skills identified for team ability
• Create new challenges to learn new skills

After training
• Make an assessment about the
performance of the team
• Find matches with work environment and
daily life situations
• Set individual programs or advices for
improving team abilities
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Team-Up Game
Team-Up is a participative game for four players. It is
based on the contribution of each member of the team
to the success of the game.
The goal is to stack boxes on a pallet as compact as
possible while respecting instructions about colour or shape shown
on the instruction cards. The points the team gains depend on how
many levels were built (5 points for each level). But there can be
reductions of points, for instance if boxes are not used (-1 point for
each) or if boxes couldn’t be placed correctly as on the instruction
card (-1 point for each).
This game is recommended to implement basic skills like:
•
•
•
•

To
To
To
To

communicate
share ideas
respect common rules
be successful as a team

As it is a commercial game, this game is interesting but not fully
adapted for everyone. It can generate conflicts among the team that
can be explored to work on intellectual differences. We recommend
simplifying the rule by choosing either to follow shapes or colours.
Also, the game can be played with real boxes and pallets.

The "Perfect Square" Game
Team: 1 leader and 4 partners
Equipment: A rope (10 meters)
Goal: Shape a perfect square with the rope!
Difficulty: Except and follow the leader while the partners are
blindfolded. This game is recommended to implement basic skills
like:
• Leadership
• Share different strategy from individual
• Have a specific role among a team
• Listen to each other
• Solve issues together
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This game allows the team many variations and can be adapted to
different levels of ability.
The team can start with the rope in their hands or not. People can be
scattered throughout the space or lined up. It is recommended
testing it without the leader being unblindfolded as well.
The Core Quadrant® Game
Daniel Ofman's theory on core quadrants® presents
a method for identifying and strengthening each
individual's positive characteristics. The Dutch STELLA
team worked with this method and adjusted it to be suitable for their
clients. The core quadrant® game is a method to gain insight into
your core qualities and challenges. We explained the core quadrant®
game also in Chapter 2 about social behaviour.
The STELLA partner from the Netherlands
elaborated a handbook based on Mr. Ofman’s
core quadrant® game. You can read and download
this manual simply by visiting our website
www.ella-ella.eu/stella.
Team Ability Learning Circle
Team Ability is a very important part in the life of people
with mental
disabilities. It is
important for
their relationships, for their
interactions, for the quality
of their life, and also for their
empowerment.
The STELLA team in
Lithuania worked on
elaborating a learning circle
that consists of five steps.
These five steps are based
on each other. The core of
the team ability learning
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circle is a self-evaluation tool called ‘team ability assessment’ which
is available online. It has been especially developed to meet the
needs of the people with disabilities. The self-assessment tool
consists of eight questions.
Each question has two options of answers: a positive and a negative
one. If the PWD is choosing the positive answer, he/she gets the
compliment. If the PWD is choosing the negative answer, he/she can
watch the educational movie. The tool also offers eight educational
films regarding the eight topics of the questions. The questions are
as follows:
Question
Educational movie
Can you be in time?

How to manage your time?

Can you ask for the help & give

How to ask for help and give

help?

help?

Can you start and keep the

How to start and keep a

conversation?

conversation?

Can you control your emotions?

How to control your emotions?

Can you handle the problems?

How to solve the problems?

Can you follow the work plan?

How to follow a work plan?

Can you understand the rules?

How to understand the rules?

Can you accept negative and

How to accept negative and

positive feedback?

positive feedback?

The Lithuanian STELLA team produced various
videos regarding each of the five steps. All the links
to these videos can be found on our website
www.ella-ella.eu/stella.
Visit https://team-ability.blogspot.com/ to start
evaluating yourself today! We are sure you will enjoy our easy to
read and easy to understand self-evaluation tool.
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Feedback on the various methods by people with disabilities
“I discovered my difficulty to manage days and hours. It's so
important to be together on time to be a good part of a team.”
“A film as a learning tool is a good way to memorize things. I learnt
to play different roles.”
“I learnt to better communicate with other people.”

“Now, I can help someone who needs my help.”
“I played the Core Quadrant Game with Esther.
I learnt a lot about myself to face my
difficulties at work and in my social life.”
“Experimentations turned in real opportunities
with enterprises in the labor market.”
“We got to know ourselves better.”
“Usually we work alone on one task, here we
had the opportunity to work together. I liked
that.”
“We discovered the skills of our colleagues.”
“To work in a team brought me more reflection. We had to clear our
heads to think. I became more tolerant with others. I learnt to have
trust in them.”
“I learnt to be more patient. We shared our opinions and our ideas.”
“At the beginning we were a group, then we became a team!”
“We could handle things we are not able to do alone.”
“I learnt to overcome my difficulties to talk in front of people.”
“I learnt to take responsibility in a group.”
“I learnt to anticipate before acting.”
“We developed our skills, now we have more experience and
knowledge.”
“Together, we can make great things even without the staff.”
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STELLA Experts’ guidelines and experiences
regarding team ability while working in
inclusive teams:
• PWDs feel free to express their thoughts and
opinions.
• PWDs are able to communicate openly, honestly and
respectfully.
• PWDs feel listened to by team members who are attempting to
understand them.
• PWDs are free to ask questions for clarity.
• PWDs have a strong sense of belonging to the group.
• PWDs experience a deep commitment to the group’s decisions
and actions.
• PWDs spend also free time with the team.
• PWDs understand the norms of the team.
• PWDs are equal parts of the team they belong to.
• PWDs develop relationship guidelines with other team members.
• PWDs feel comfortable taking responsibilities and risks.
• PWDs are able to support their teams.
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Chapter 4

Critical
Thinking
In this chapter we will discuss the importance of constructive
criticism and analytical thinking. The main topic is dealing with how
to give and take criticism, and furthermore how to use constructive
criticism for personal improvement.
Constructive criticism can be a tool to create a successful
organization where everyone has the chance to contribute. The
content of the chapter emerged from discussions and workshops with
the participants with disabilities at STELLA partners from Sweden,
Turkey and France. The chapter addresses three complementing
parts:
- A theoretical background
- Methods in teaching and learning critical thinking
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- Persons with disabilities writing about critical thinking and about
tips to staff
The methods, tools and
feedbacks within this
chapter will help the staff to
support persons with
disabilities to develop and
practice analytical and
critical thinking. By gaining
skills in analytical thinking,
the people with disabilities
and staff can move together
towards an equal and
mutual dialogue.

You will learn how to move from a starting point
where you don’t have much to say
about things concerning your personal life,
your job and your leisure time,
to a point where you are the one,
telling the staff how you want things to be done.
THE SKILL OF CRITICAL THINKING
We asked ourselves which characteristics of an individual will be
helpful to develop critical thinking skills. We found out that, having
the ability for advanced questioning, evaluating situations and
discussions, admitting when there can be a lack of knowledge or
understanding, and being motivated to search for new solution
strategies, are important. To be able to listen, to give feedback, to
reject false knowledge and to argue your point of view, are all
important skills. Also, individuals who have critical thinking skills can
bring together information that they obtain from different sources,
from written and verbal expressions, observation, experimentation
and reasoning. The major components of critical thinking are
intelligibleness, clarity, logic, depth and reliability. These components
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are of course as important when presenting information of your own.
Critical thinking is expected to have a positive effect on decisionmaking and problem-solving processes. It is a constructive way to
understand what is going on in our environment. This analytical tool
is useful for the identification of problems and at the beginning of
any purpose-oriented or decisive course of action. Therefore, these
skills might help persons with disabilities to create good, equal
contacts with his/her peers, in business life and in social life.
CRITICAL THINKING IN DETAIL
Critical thinking is the method in which ideas are analyzed and
evaluated by comprising facts and reasoning. As a result of these
processes, certain ideas, theories and behaviors are obtained. For
critical thinking six basic skills are required. These are interpretation,
analysis, evaluation, inference, identification and self-regulation.

Analysis:
Definition of the
relations between
situation, question,
concept, definition and
other presentations
which constitute belief,
judgment, experience,
knowledge or ideas

Interpretation:
Expression of the
meaning in a situation,
experience, data, event,
judgment, belief, rule.

Inference:
To be able to reach
rational results and
develop healthy
predictions or
hypotheses, it is
necessary to collect
knowledge from data,
situations, principles,
evidence, beliefs,
thoughts, concepts and
questions, in order to
make a conclusion

Identification:
The person reveals the
conclusions of thinking
about a subject and
expresses the criterions
for her hypothesis in a
conceptual,
methodological and
contextual way.

Evaluation:
Evaluating a person's
perceptions,
experiences, judgments
or beliefs in terms of
credibility and reliability.

Self-Regulation:
The person constantly
controls his or her
cognitive activities, the
abilities used in these
activities and the results
obtained. The person
questions, evaluates
and corrects the form
and outcome of his or
her thoughts.
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With this theoretical background in mind, is easy to see there is a
long way to go for many persons with disabilities before they can use
critical thinking as an effective tool. During discussions with the
participants we noticed great variations of awareness regarding the
concept of “analytical thinking”. We also realized how much work and
practice it takes before you have the capacity and strength to
formulate, first your opinions and your needs, and then how to
express these to people around you, if you want to achieve change.
Methods
When this topic was suggested as one of the chapters in the book,
some STELLA partners had a previous project called New Leaders in
mind. In New Leaders one of the keys to success was to work with
constructive criticism.
In order to develop both professional skills and self-esteem among
persons with disabilities the method of giving each other constructive
criticism was used. To be able do this the STELLA partners had
discussions and workshops about what critical thinking is all about
and about the methods for doing it. Once a person can use this tool
of being critical, she/he can question, for example, their staff. In this
way, attitudes and methods of both parties – participants and staff –
develop. And this is where we are going with our chapter in this
book: Developing critical thinking among persons with disabilities
also gives staff a chance to develop.
Preparatory steps
People with disabilities and their staff had discussions, in groups as
well as individually, about constructive criticism, analytical thinking
and leadership.
The discussed questions were
What is constructive criticism?
Why do we use it?
What are the do’s and don’ts about giving
criticism?
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Critical thinking - what is that?
In what way is it good for persons with
disabilities and for the staff members to be
critical thinkers?
What does it mean to be a good leader?
Inspired by the discussions and conversation, the participants of the
discussion expressed their thoughts and experiences. They wrote
about:
- What to think about when you are critical about something or
someone.
- How to do an evaluation in your team.
- How to be a good leader.
Step by step, the participants take more and more responsibility and
will finally know what it takes to do an evaluation or to present
constructive criticism. Each step takes training. It is important that
each participant receives training that is tailored towards her/his
personal strengths and weaknesses, and their individual way of
learning. It is essential to meet every person at their starting point
and build from there. The goal is that every participant feels safe and
secure and knows their task. The goal is that people with disabilities
don’t have to look at their staff for support, and that they are even
able to say “Thanks, but no thanks!” when staff members want to
interrupt or “help”.
What makes it even more difficult is that some staff might carry
different kinds of resistance, including those who can be “the well
intentioned”, “the power performer” or those who are simply not
interested in change.

Encourage and support PWDs
To be respectful
To know what they are talking about
To speak in front of an audience
To have constructive ideas for a change!
58

Developing methods of teaching and learning the concept of
critical thinking
Assessment
STELLA Participants and staff members developed methods of
teaching and learning the concept of critical thinking. The method to
develop analytical thinking among persons with disabilities, and at
the same time find adapted methods for staff to implement it,
proceeded in different phases:
- Starting with basic reflection about concrete situations
- Improve analytical thinking by knowledge
- Structure an argumentation to enlighten decisions
It all started with making an assessment of how the participants use
criticism, to get a picture of the individuals in the group and their
different ways of thinking. At first, all the participants had to explore
different situations, at work and in daily life, and then discuss them.
At work, there was some criticism, mainly about the rules. Other
than that, most people with disabilities accepted almost everything,
and were not very critical about their work place.
The only situation they didn't
agree on was when they didn’t
understand why they had to
do something or when they
had to deal with the changing
mood of the staff.
In daily life, most of the
criticism concerned the social
behaviour of uncivilized people
in public spaces, the privileges
of staff, and the lack of
respect from neighbours.
At this stage of the process,
there was no real constructive
criticism, more of an
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acceptance of their condition or just an observation of unfair
situations at work, in public transportation or at home.
The 6 big Ws
The second step was to get more information about how to develop
analytical thinking. The STELLA motto in this case was: “Before you
criticize, know what you are talking about!”
The teams used the daily news and the “W”- questions for working
with articles in the news.

What? Who? Where? When? Why? and How?
We noted that using this tool made the PWDs more interactive and
communicative. It allowed the participants to share more opinions
together. Knowing some background about a fact and being able to
locate it in a context, enriches judgment and improves critical
thinking.
The next step was to reverse the roles, so that people with
disabilities were not receiving information but providing it, like
journalists, using the same key questions. The goal was to reinforce
objective thought while receiving or transmitting information.
At this time of the working process, a brainstorming was done to
identify some necessary skills for critical thinking:
o
o
o
o
o

Be curious and open
Have a good memory, analyze and record
Tell true from false with proof
Dare to share your opinion and discuss other opinions
Know how to explain and to argue
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Practical execution
Topic: The floods in Paris
(What) The floods in Paris, (Who, Where) the
inhabitants along the Seine, (When) in January, (Why,
How) because of the weather, the river has overflowed.
Topic: The life of a homeless person
(What) We did the same with homeless people, (Who)
people in poverty, (Where) living in the street (When)
all the year (Why) because of unemployment, lack of
hosting places), (How) they lost their job, had no
money, no friends.
Conclusion
Now, with this information it's easier to
understand and form your own opinion. The more
people ask and get answers, the more they know.
In consequence, the analytical and critical
thinking is increasing.

Do you agree?
The next step was to structure a discussion to encourage reflection
and decisions.
We decided to apply a method, moving from a polarized way of
thinking to a more complex view, by introducing a higher level of
analytical thinking. We always started from an imaginary story that
could happen at work or at home. This was quite often a dilemma. In
this way a basic reflection of a situation was done.
The first "game" we played was basically to choose sides, either for
or against a specific opinion. Then we introduced participants, who
functioned as a jury. Their task was to come to a conclusion after
listening to different reasonings. The participants experienced that it
is easier to develop analytical or critical thinking after they had more
information about a topic.
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Practical execution
The situation: At the sheltered workshop, a worker
refuses to do what his educator orders him to do (for
instance: put three screws in a sachet all day!)
Divide the room in two spaces by playing a rope on the
floor. One side of the rope is camp “worker”, the other
side of it is camp “educator”.
Ask the participants: Do you agree with the worker or the educator?
Ask the participant to choose camps!
Provide new information about the protagonists (worker and
educator) and reveal more circumstances about the situation!
Ask the participants if they want to change camps now after they
received more information about the situation!
Introduce a jury consisting of three jurors!
Listen to each argument, discuss the reasonings together and find a
fair solution for the problem!
Conclusion
Even if it was frustrating to start from a
simple argument, the development of the
game was interesting as it showed, step
by step, the process of analytical thinking.
At the beginning people were only able to
use one argument. Then, after practicing
the analytical process and using the skills
identified for critical thinking, they could
elaborate hypothesis and conclusions.
Finally, the people with disabilities were
able to embrace a complete process and
deliver constructive criticism.
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The Court
As outlined above, participants were encouraged to pose questions,
make a hypothesis and then make a decision. After successfully
accomplishing these exercises, a role play called “The Court” came
into action. The Court was ideal for the PWDs to express and share
opinions.
In this process we practiced starting with a simple point of view and
evolving to a more analytic way of thinking. Each participant had the
opportunity to first reduce an argument and then progressively
elaborate it. Using games and situations they could meet in their
everyday life created motivation among the participants.

Use real life scenarios within the role play
methods! People with disabilities can relate
to the situations which increases their
motivation to learn and participate.
Suggested topics:
Unfriendly remarks from insensitive people,
A bugging noise from the neighbours,
Facing insults in the public transportation.

FEEDBACK TO THE METHODS BY PEOPLE WITH DISABILITIES
R.e.s.p.e.c.t. - The most important ingredient
in constructive criticism
If criticism is used to work constructively and if
it should lead to improvement, it must be
conducted with respect. Be aware that you - the
staff - have a position of power.
By working with participant methods,
participants can take more responsibilities, step
by step.
Practice makes perfect! Put yourself in the place of the participant
and go from there.
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Tools to ease a developing
climate at your work
Staff offer participants a forum
for the opportunity to practice
constructive criticism.
The forum will occur on a
regular basis. In the forum,
common power structures are
dissolved. Everyone is equal.
It is the task of staff to make
the participants feels safe to say
what they want.
It is the responsibility of staff to
teach the basic forms of
constructive criticism.
Staff and participants make a
common agreement that the
criticism is clearly related to the
job.
With criticism follows a
responsibility
The worst thing that can happen
is a Wild West critique where
someone shoots wild from the
hip and where the effect is more
of an open wound than a better
collaboration.
Then there is the "non-criticism", when staff are so-called "happy
clappers".
They praise the efforts of the participants as something amazing,
even though in certain situations they are not.
It can be perceived as condescending, disrespectful and as a pat onhead-treatment and does not lead to any development in the
individual.
The result becomes a skewed self-image, which increases the
distance between people with and without disabilities.
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The art of delivering constructive criticism
A discussion with Kent Sidvall, Rolf Hendil Forssell and Lena Hesse
The art of delivering constructive criticism demands a humanistic and
psychologically mature eye. That is, to have the ability to, in
advance, see how much the receiving person can take.
And then, in a polite and diplomatic way, yet clear and direct inform
the person about what needs to be corrected, without assaulting the
person.
By teaching persons with disabilities the basics of giving constructive
criticism they will be able to, in a more equal way, develop both
themselves and their organization.
When there is a possibility to give your staff constructive criticism,
there is also an opportunity for the staff to develop alongside the
participants.
Sometimes the problem lies among the staff.
They have problems letting go of established ways of leadership.
They can have difficulties trusting the participants and thus tend to
take over situations at the expense of the participant.

Method
Full democracy is
recommended in
the team.
This gives
everyone the same
possibilities to
give each other
constructive
criticism.
This means of
course that also
the staff will get
their dose of
criticism.

Very important
To thoroughly go
through the basic
rules of how to
give each other
constructive
criticism.
To create a
comfortable and
safe environment
in the team.
To keep the
meetings
exclusively for the
team.

Danger
Big meetings!
There is a risk that
bigger meetings
might degenerate
to personal
attacks.
At certain
occasions there is
room for inviting
external people
and listening to
their opinions.
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Welcome to Teater Surra
One of the STELLA partners is the Swedish
organization Medis5. This partner runs a
theatre called Teater Surra where people with
and without disabilities work, act and direct
together as an ensemble for over ten years.
Three of the actors, all people with intellectual
disadvantages, had a conversation about
critical and analytical thinking and about their
experiences with (constructive) criticism.
Tips from Teater Surra to think about when you criticize
Be honest!
Disregard the personal relationship you have with the person you
criticize!
Even if you are friends or the person you criticize is your boss it is
important to criticize the performance in an objective way!
Try to really SEE, with open senses, what might get better!
Be precise!
Please give alternative suggestions!
Be aware of the fact that it might be difficult to receive criticism!
Therefore, it is of utmost importance to be really, really kind.
Choose the right words!
Do not curse or insult!
Tips from Teater Surra to think
about when you are criticized
No excuses!
No apologies!
Take your time to accept and process
the criticism!
Have courage to embrace criticism!
Use the criticism to become better!
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The Teater Surra way
to practice critical thinking
"We have worked with critical criticism for
about 10 years”, says Erik. “At first it did not
work at all, people cried and left the room.
Now we can say what we think is good and
not so good.”
"It’s a good group. We trust each other. We
dare to criticize each other in order to be
better”, says Ulrika.
"Sometimes friends don’t dare to give each
other criticism”, says Rolf. “Or, one dares to
give criticism, but not the other. Its good if
the criticism is formulated as little tips.”
"Criticism does not have to be hard to get, it
might even feel good if you know it makes
you better”, says Ulrika.
"It's important to listen to the criticism," Erik
points out.
How do you inform new colleagues about how
you work with criticism?
"We say it's good to get and give criticism”,
says Ulrika. “Then you learn to get better.
But first you have to do it right and criticize
in a good way.”
"Those who have never been criticized cannot
criticize themselves," says Erik. “Then they
can say whatever that has nothing to do with
anything. That’s why it is important to go
through the rules with new colleagues.”
” The ensemble can take criticism from
externals given that it is about a scene or a character
they have been working with for a while. But when the character is
still fresh and a bit without shape and not yet grounded, it is
important to wait and to show an audience the scenes until they are
relatively rehearsed.”
"Everyone is important for achieving our goal. Together we are
strong. We must be honest with each other. All the mistakes we
make will finally benefit us. The actors must not be afraid of making
mistakes on stage and must not be afraid of telling when someone
else makes mistakes. But always, say it with respect.", says Ado.
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How to make an evaluation
Sit in a circle and choose a master of ceremony.
Make sure there is a laid back and pleasant atmosphere.
Only one person at a time should talk. The others must keep quiet.
(This might be extra hard for the person who gets criticized.)
If something goes out of hand the Master of Ceremony will get things
back on track.
The evaluation starts with some short words from each and every
one, followed by a mutual discussion.
The goal is a constructive discussion about
what can be better and how to get there.
Example: Somebody speaks too quietly.
Someone waves with her arms while
speaking. Together, you discuss ways to
speak louder and waving less with the arms.
Practical tips help the person who is criticized.
Thanks to a collective creative work, the
results of the group and the individuals
improve.
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Chapter 5

Communication
In this chapter we will discuss the importance of communication
skills, especially in the workplace. The content of the chapter
emerged from discussions and workshops with the participants who
are persons with disabilities (PWDs). The goal is to present what
communication skills are and how these skills can support PWDs in
achieving their life goals.
The chapter addresses four complementing parts that were written
collaboratively by the STELLA partners who worked on this chapter:
• An Introduction to the necessity of communication skills training
• Communication skills in detail – Why and How
• Best Practice Methods
• Results & Conclusions
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The importance of
communication
Communication is the core of human
life. Involving both - sending and
receiving messages across
individuals - enables the fulfilment of
basic human needs: the need to be
heard, the need to express yourself
but also the need to be actively
involved in everyday situations.
There are lots of definitions of what communication is and how it is
done. Possibly the simplest way of thinking about communication is
that it is the passing on of information from one person to another
using any means possible. It is surprising to learn that we get a great
amount of our information across through our body la nguage.
According to the 7% + 55% + 38% rule of Doctor Merahbian for
conveying feelings and attitudes, the way people communicate is
made up of:
How We Communicate

• Words - 7%
• Body Language - 55%
• Tone of Voice - 38%

Competence in communication
skills is an essential part of
social inclusion. Being able to
speak out for yourself, but also
to listen to others seems tightly
linked to personal, social,
academic, and/or professional
achievement. Especially in the
Words
Body Language
Tone of Voice
workplace, communication skills
such as basic oral and writing skills, effectively communicating with
colleagues and engaging in successful conflict resolution seem to be
of great value.
70

Keeping that in mind, one can easily understand the importance of
effectively teaching communication skills to PWDs if true inclusion is
actually the ultimate goal. Even though significant communication
issues such as aggressive behaviours, self-injury, and noncompliance are commonly presented among people with severe
intellectual disabilities, people with mild forms of intellectual
disabilities are also in need of proper communication training. That
becomes particularly evident when presented with the extremely low
statistics of PWDs that have held paid employment after exiting high
school.
From a practitioners’ perspective, to
be a good communication partner
and to successfully communicate
with people with a learning
disability you need to be prepared
to use all your communication tools.
You need to follow the lead of the
person you are communicating with
and you need to go at their pace.
People with a learning disability can achieve anything if they have
the correct support to learn. Whenever communicating with a person
with a learning difficulty there are simple rules to follow to
achieve good communication:
• It is important to use accessible language and to avoid jargon or
long words that might be hard to understand.
• You should take into account any physical disabilities the person
may have that could make communication difficult for them.
• The majority of the people that we work with have informed us
that the best way to communicate with them is face-to-face and
one-to-one.
• When writing it is best to use bigger text and to reduce the
amount of colour used.
• When communicating on the phone it is essential to talk slowly
and clearly, using easily understandable words.
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Types of communication
Verbal communication - Differences in how you speak,
including the tone, pitch, speed and volume of your voice could
change how your messages are taken in. Try to avoid using
jargon or abbreviations and complicated words and terminology.
Make sure you always speak in a respectful way, adjusting your
speech to suit the individual.

Sign language - This is a
recognised language throughout
the world. British Sign Language
(BSL) is used by individuals in this
country and there are variations of
sign language in different regions.

Braille - Is a code of
raised dots that are ‘read’
using touch. For people
who are visually impaired
or who are blind, the
system supports reading
and writing.

Body language – This is a type of nonverbal communication.
There are many different aspects of body language, including
gestures, facial expressions, eye contact, body positioning and
body movements. Each of these will communicate information
about an individual or a worker often without them realising it.

Eye contact - Maintaining good
eye contact is an important way
for a worker to show that they
are engaged and listening.
Position - The way that we
stand, sit or hold our arms when
we are talking will provide others
with clues about our feelings,
attitude and emotions.
Written communication - This
method is used to send
messages, keep records, or
provide evidence.

Gestures – These are hand
or arm movements that
emphasise what is being
said or used as an
alternative to speaking.
Facial expressions – this
support what is being said
by showing reactions or
feelings. They can give you
valuable clues that you can
use to check out a person’s
feelings.
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Many researchers and experts emphasize the importance of using
multiple aids in the process of teaching employment skills to PWDs.
In their extensive review of multiple studies focusing on effective
intervention programs for PWDs, they acknowledged strong positive
effects in alternative types of interventions, such as direct
instructions, peer tutoring, simulations, self-management
instructions, and picture-based instructions. Furthermore, they
specifically highlighted the importance of the social component, as an
integral part of a complete employment skills training program.
What are the STELLA communication skills?
This chapter focuses exclusively on the following range of
communication skills and why the PWD project members felt they are
important for everyone in the working field.
•
•
•
▪

Self-presentation
Self-expression
Comprehension
Body Language / Verbal Skills

The STELLA teams used different activities to
establish the aforementioned communication
skills. One team used the creation of
intervention material.
This included group discussions, role playing and photo shooting, in
order to deliver a complete communication guide for the workplace
for people with disabilities. A second team used performing arts.
This included writing, recording and performing two songs, and
rehearsing and performing a Christmas pantomime. The third team
used journalism. This included training PWD’s as journalists and
enabling them to conduct interviews with people selected by the
PWD’s and use recording equipment.
People from Greece, Great Britain and Poland worked together in this
chapter to elaborate the STELLA communication skills and how
people with disabilities can learn and improve them.
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Creation of intervention material
One STELLA team chose to enhance communication skills for PWDs
by creating a communication guide for the workplace. The main goal
of this group was to engage each PWD member into considering
different types of communication in the workplace, elaborating on
best performances in each specific occasion, and last but not least,
being able to present successfully their ideas to other people. In
order for our guide to be easily interpretable and of high use across
instructors, practitioners and PWDs, its creation was based in a large
extent to basic distinctions and also to the creation of visual material.

Self-presentation was a significant aspect of interest throughout
our entire work with the group, involving three main areas of
consideration.
Oral presentations
The main focus was on the content of speech
related to presenting oneself in the workplace. Is
sharing every possible information relevant or even
appropriate? Should someone stick to specific kind
of information that would be of greater use in the
workplace? Are all PWDs familiar with the pragmatics of
communication in the workplace?
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Visual presentations
the main focus was on the visual presentation of
someone in the workplace. By using PowerPoint
presentations to present oneself, members of the
group were trained on creating a self-presentation
and presenting it to groups of people, while talking
about themselves.
Written presentations
The main focus was centred around the creation of
a curriculum vitae (CV Europass format). Members
of the group were familiarized with the importance
of a resume, along with ways to fill each section of
the Europass CV format in order to create their
personal curriculum vitae.
Self-expression was an additionally important aspect of the
learning process. The creation of the communication guide demanded
that we have extended discussions regarding “right and wrong ways”
to express oneself while in the workplace, where members shared
ideas about appropriate as well as inappropriate behaviours.
Alternative scenarios of challenging situations in a given work
environment were reported and different types of expressing oneself
were evaluated in terms of efficiency. Furthermore, members shared
some of their own experiences (good or bad) from volunteering or
spending time training in specific work environments. These parts of
the discussions were of extreme importance as the members had a
chance to reconsider their personal experiences and re-evaluate
attitudes and feelings from a new perspective.
Comprehension plays an important role regarding a successful
communication. The unfolding of alternative scenarios of challenging
situations in the workplace led members to a deeper understanding
of each special condition as well as preferable ways for handling
successfully each one of them. Group discussions and brainstorming
of different ways to react in the workplace were key elements for the
people with disabilities in order to gain true insight in best possible
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ways of communicating their needs, ideas, and questions in the
workplace.
Body language could not be left aside in our work with the group,
since it reflects a significant part of the communication process.
People with disabilities were trained in recognizing the importance of
non-verbal communication, as well as identifying non-verbal
messages sent while communicating with other people. More
specifically, great emphasis was given to body posture, taking care of
a professional appearance, adopting a professional speech tone, as
well as paying attention to the content of speech chosen when
communicating in a work environment.

Methods
During the STELLA project, the work of the team was centred around
three main learning techniques.
The first learning technique involved group discussions and
brainstorming.
Group members had the chance to learn different ways of presenting
oneself (orally, visually, in written form) in the workplace by paying
attention to both: body language and the choice of the right content
of words chosen. They were trained in creating a successful
presentation of themselves with the use of Microsoft Office
PowerPoint, by helping them identify all the relevant information they
should include, but also take notice of the things they should
preferably avoid (see exercise 1, as an example). Special emphasis
was given to the creation of a curriculum vitae in Europass CV
format. Since members found the original format extremely difficult
to understand, a considerable amount of time was spent in creating a
new Europass CV format that is easily comprehended by PWDs.
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Attention, dear policy makers!
Here comes the new Europass CV Light – an
inclusive CV format that is easily
comprehendible for people with intellectual
disabilities. It should be officially recognized as
a legit version that PWDs can use to create
their Europass CVs.
Visit www.ella-ella.eu/stella for more info!

The second involved extensive role playing. Role playing was
provided in order for every member to practice their newly learnt
skills, along with constructive criticism in the end by all members.
While role playing, members had the chance to:
• Re-think of every aspect previously discussed in the group
• Practice new skills
• Enhance their self-esteem, by taking the chance to stand
out and expose themselves in a protected environment
• Learn how to give and receive constructive feedback to
each other.
The third learning technique involved the creation of an actual
teaching material. Having the chance to explain to someone newly
acquired knowledge requires that the person who explains has a
deeper understanding of the concept to begin with. Having PWDs
responsible to create a communication guide in the workplace for
other people with disabilities was a significant challenge for them.
In order to accomplish their goal, the group members with
intellectual disabilities had to:
• Decide which sections were important enough to be
included in the guide
• Decide which scenarios they would include in each section
• Create the appropriate photo footage for each scenario
(see exercise 2)
• Add photos to the guide with relevant text in appropriate
sections
• Revise the guide after completion to look for errors or
possible changes.
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In the end, the PWDs in the STELLA team had the chance to present
their complete communication guide in the STELLA transnational
meeting in March 2019, held in Athens.
Practical executions
Exercise 1:
Taking turns, each member had to present itself to the
group. Before starting their presentation, they picked
a paper informing them whether they should make a
successful self-presentation or a crappy one.
Depending on the instruction given, they had to keep
in mind all the things we had previously identified and adopt the
appropriate style of presenting themselves. In the end, the ‘audience’
(which was the other group members) had to comment on the
presentation and decide which instruction the ‘presenter’ had been
given in the first place.
Exercise 2:
For the creation of the photographic material for the
guide, members were divided into two groups:
directors and actors. The directors were responsible for
creating the scene and giving instructions to the actors
as to what to say and/or how to stand. The actors
were responsible for following closely all directions so that the photo
outcome would be a clear depiction of the corresponding scenario.
Actors and directors were alternating in different scenarios, so that
each member plays both roles.
Performing Arts
The STELLA group working in the context of performing arts agreed
to focus upon the activity of song writing, performance and video as
we felt that the participants would learn a wide range of important
communication skills that could be transferred into the workplace as
well as participating in an activity that they would really enjoy.
The method we adopted to enhance communication skills through
enabling participants with a learning disability to write a song, record
it and make an accompanying video. This process from start to finish
focused on a wide range of communication skills including self78

presentation, self-expression, comprehension and body language
(non-verbal skills).
Self-presentation refers to the various behaviours with which
people attempt to manage and influence other impressions. Selfpresentation was explored and leant through the range of
performance skills required throughout the activity. The participants
developed breathing, vocal projection, movement and character skills
when singing their songs and acting/dancing in front of the camera
during the live recording of the video.
Self-expression refers to the expression of one's feelings, thoughts,
or ideas, especially in writing, art, music, or dance. Self-expression
was a huge part of this project as the participants developed their
creative writing skills through the creation of two songs:
“The Happy Song” &
“Thank you for the memories”.

Visit www.ella-ella.eu/stella for direct links to both songs!
They worked collaboratively in small groups when devising their
ideas for original songs and lyrics through the process of brain
storming words and group discussions. They also used their creativity
to design the cover of the CD, generating ideas and capturing
images.
Comprehension refers to the ability to understand and get meaning
from spoken and written language. During this project it was
imperative that the tutors provided very clear instructions and
supported the artist with disabilities through the process from start
to finish. The project was broken down into a series of steps enabling
all participants to understand the desired outcomes at each stage.
From the initial song writing stage to the final performance, the
participants took ownership of the project and thoroughly enjoyed
the process.
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If a topic or task is very complex, break it down
into smaller parts or consecutive steps. That way,
all members of an inclusive work team can
comprehend the single duties faster and easier. By
understanding each small work package, everyone
can comprehend the big picture and successfully
contribute to it.
Body Language and non-verbal communication include facial
expressions, the tone and pitch of the voice, gestures displayed
through body language (kinesics) and the physical distance between
the communicators which tells the other person whether or not you
care, if you’re being truthful, and how well you’re listening. As this
project was performance based, non-verbal communication was a
very important aspect and participants learnt about stage presence
and adopting happy facial expressions on stage while performing as
well as their connection and interaction with one another during the
performance. Using positive gestures and showing comradery with
their peers as they took pride showcasing their work, produced
through good teamwork and learning to sing together as a group.
Methods
The teaching methods used to achieve the outcomes included the
provision of direct instruction, breaking learning into small steps
and allocating specific tasks, small group work, group discussion,
the supply of regular, quality feedback and by keeping students
engaged in the process through asking questions to determine their
opinions at all stages as well as practice. These methods were
chosen as the most appropriate for the specific group given the level
and requirements and worked effectively throughout the project.
There was preparation initially to create the strategies for
workshops that would engage best with the target group to write
and produce two different songs. There were a number of workshops
ranging from the introduction of song-writing to the creation of a
chord structure to the development of lyrics. Workshops were all
interactive and allowed for engagement on a multi-sensory level, for
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instance the playing of music chords which reflected the feeling of
happiness or sadness. For one of the songs, the group collectively
deciding to produce a “Happy” song and determined the arrangement
of the chords to best reflect this feeling based on sound. To enable
the writing of lyrics, participants were asked to brainstorm key words
that made them feel happy in small groups and group discussion as
well as the collection of images.
The lyrics then came from the organic manifestation of their words
and the introduction of rhyme to create the finished song. From this
preparatory stage and after some further development by the project
co-ordinator, the group were ready to learn and perform the song
which involved much practice, a live recording in the studio as an
entire group and a further recording day involving four individuals
who each had a solo part. Communication as a skill was so important
throughout the entire process and the methods used very effective in
enhancing and providing these skills to participants.
Practical Executions
One Word at a Time:
This improvisation exercise requires at least two or
three people, but the more the better. The only rule of
this exercise is that you have to tell a story with each
person only contributing one word at a time.
For example:
One – Day – Our – Cat – Ran – Away –
And – Got – Stuck – Up – A – Tree.
This improvisation exercise encourages creative thinking, group work
and verbal dexterity. The great thing about this improvisation
exercise is that each individual has to play a small role in the creative
process, but no one can hog the entire story.
Pillow:
This exercise is a simple game that requires at least two
or three people. Two partners share one pillow.
Experiment with different ways of giving and taking the
pillow, without using words. Make it something very
valuable and precious. Make it something vile and
distasteful. Make it very heavy. Make it light. Make it prickly. Pretend
that it’s a ticking bomb, an injured cat, a hot plate, a new born baby,
and so on.
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This exercise encourages non-verbal communication and body
language. This method also enhances physical presentation skills.
Slow Motion:
This is a simple group exercise. Ask the group to replay
a number of scenarios in slow motion; for example,
celebrating the scoring of a goal, cooking an omelette,
painting a portrait, attending a job interview.
This exercise encourages non-verbal communication and body
language. This method also enhances physical presentation skills.
Get It Together:
Divide your group into pairs. One person in each pair
should be blindfolded. It is the job of the blindfolded
person to retrieve specific items from the centre of the
circle based on the cues given by his partner. This
exercise seems simple enough when it starts, but it
becomes more complicated as more blindfolded people enter the circle
and begin trying to find items. At the end, discuss the methods people
used to tune out others' noise and confusion and focus on working as
a team.
This exercise encourages verbal communication, descriptive, listening
and voice-recognition skills and helps develop trust.
Journalism
The third STELLA team decided to use the context of journalism to
teach and learn communication skills. Therefore, the team created a
journalists’ group. The main goal of the group was to train them well
enough to make interviews that will appear on a YouTube channel.
The video interview feature people that the PWDs chose by
themselves. To achieve this idea the team used three different steps.
The first one was theatre workshops dedicated to alternative
communication, body language and self-presentation. The second
step was a workshop within the students’ Radio station MORS at the
University of Gdańsk. This workshop was led by a local professor
named Alina Kietrys. She explained how radio works, how to work
with a microphone and how to make interviews or auditions. The
third step was working with a professional film maker. This teaching
involved how to make an interview with a camera and how to
prepare a group to make interviews. The STELLA group of aspiring
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journalists was learning how to use a camera, lights and how to
choose a question and make a scenario of the interview. All guests
were chosen by journalists with disabilities.

Self-presentation was an important topic in all the process.
Journalists learned how to prepare themselves to interview on
theatre workshops. The topics taught included how to look like, how
to present yourself and how to keep contact with a person that you
make an interview. Self-presentation was also a topic during our
work in the radio station MORS.
PWDs report about the workshops
“We work on making interviews and learn
how we should behave, how to handle the
microphone and how to make interviews
attractive. We also learn how to speak into
the microphone and to get used hearing our
own voice. That was a big topic at the
beginning. Self-presentation was also an
important topic when we prepare ourselves
to make an interview for YouTube. We work
on body shape, outfit but also our attitude
as a journalist and all the people involved in
the interview. We also learn how to use the
best frame for the video.”
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Self-expression was an important topic in the entire learning
process. During the theatre workshops, the people with disabilities
were trained in expressing yourself, making exercises about
awareness of your own body, reflecting on scenes about good and
bad examples of journalism. At the end of each workshop there was
group discussion about the topics. During our work in the radio
station, the importance was placed on feeling comfortable with the
microphone, recording your own voice and making interviews with
themselves.
The group recorded and produced small auditions about Christmas
traditions in their families. That way they learned how to talk about a
topic with and in front of a group and how to stay in contact with a
person during the course of an interview session.
Checklist “Producing a video”!
Choose the person you want to
interview!
Choose the questions you want to ask!
Create the setting for the interview!
Involve everyone in your team (one
person asks questions, one person
operates the camera, one person
holds the spotlight, etc.)!
Present the video – in a presentation,
in a conference or online (i.e. on
YouTube)!
Comprehension
With the help of group discussion, brainstorming and reflection talks
the many aspects of the journalistic work were taught within this
context. It was very important for the group to understand the single
steps within the process of producing a video that included
•
•
•
•
•

preparing questions and scenario,
using microphone, cameras and light,
recording the video
editing and finishing the film,
publishing the video.
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One team member talks about the teaching method: “During our
theatre workshops, we learn how to behave as a journalist and how
we should present our self on interview. With the help of the
workshop in the radio station we understand now all the technical
context and how to use the technical equipment.”
Body language was a very important skill during the preparatory
theatre workshops at the beginning of the project. During these
workshops the team focused on
• understanding the different emotions of our own body
• feeling comfortable during the interview
• creating a pleasant atmosphere in which the journalist and the
guest feel open to speak
• during the interview and how big is the role of body language.
The verbal skills were also very essential
during the work in the radio station and during
the process of producing video interviews. The
PWDs learned how to speak properly (tempo,
diction) and how to reduce all the unnecessary
sounds during the interview. They also learned
how to ask questions in a proper way, how to
keep track with the conversation topic and
how to make conversation in an attractive way.
Methods
During the project, the team used three different methods. At the
beginning of the project, the team worked with theatre workshops
dedicated to self-presentation and body language. The second part
was radio workshops done in the University of Gdańsk at the
students’ radio station MORS. During the final part of the project
when the videos were produced the team worked with preparation
sessions. Group discussion and round talks were done to conclude
all three previously mentioned steps. Kasia, PWD coordinator for the
‘journalism’ STELLA team held meetings where she presented the
international meeting for the journalists’ group but also for therapy
workshops members.
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Exercises and sessions during the workshops!
Theatre workshops
• Communication with your own body – breathing exercise,
relaxing different parts of the body, final group discussions
about the most difficult part of the exercise
• Building trust to yourself – listening to your own body
• Feel comfortable – working together with your emotions,
avoiding pressuring yourself, using your own imagination,
creating different pictures during movements
• Creating roles – making comments, giving tasks to other
persons, discussions about strengths and weaknesses of the
different roles involved in the process
• Making the interview on different topics with respecting the
rules
• Creating a friendly atmosphere – introducing yourself,
making short conversation on a “neutral” topic (small talk)
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Radio workshops
Of course, a radio station is an exciting place to work where lot of
new impressions were gathered, and many new things can be
experienced. The Workshop sessions in the radio station had
different topics to learn one thing at a time. These topics are:
• Basic introduction to radio (techniques, rooms, playlists,
streaming, etc.)
• The microphone (different types, function, proper usage, etc.)
• The recording
• The test trial (making the first interview as a test drive with a
topic and a partner the PWD feels comfortable with)
• Listen and learn (listening to good examples of audition
created about relations of people with disabilities)
• Reflection and evaluation
Preparation sessions for
recording
-

-

-

-

learning about the
cameras and settings
during the recordings
learning about the
technical context (sound,
light and microphone)
choosing the candidates
for the interviews
creating the questions for
the concrete candidate
making the scenario of
the interview
practicing the verbal communication by asking the questions
and listening to the other person
making an interview with the candidate (including every team
member in different roles – journalist, camera man, light
engineer)
producing the video from the recording
evaluating of the interviews (what was done well? What can be
done better next time?)
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Our conclusion on communication skills
Each approach – developing a communication guide
for the workplace, being a singer/performer, as well
as Journalism – offered opportunities for developing
and using a wide range of communication skills that
are relevant in the workplace. The whole process
helped the people with disabilities to gain confidence
and to enhance their self-esteem. The exercises and various sessions
provided them with newly acquired skills in order to succeed in the
workplace.
In terms of specific methods that were proven highly beneficial in all
groups, role playing, and acting was found to be the most effective
method. Having members put in practice what they have learnt in
theory, led to deeper understanding of the learning objectives,
offered chances of rehearsal in protected environments and helped
develop constructive criticism skills (in terms of both offering and
receiving feedback in a group of work).
Feedback by people with disabilities
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The results
All project activities provided an excellent way to increase
communication skills within each group. It was evident throughout
that the teaching methods used were very effective in providing
participants with the information and skills required to achieve a
successful outcome. Communication was the key to this success from
beginning to end, from small group work were participants
communicated their ideas to each other and the tutor to full group
performance sessions, either involving recording songs & videos,
attending workshops and taking interviews, or creating educational
material for PWDs (i.e., the communication guide).
All participants of the communication guide team stated their
satisfaction for the fact that they accomplished something that
seemed at first almost impossible to them. They put a lot of effort in
every step of the way and felt glad that they had the chance to learn
so many different skills that would help them not only in their
everyday life but also in the workplace. The created communication
guide is available online on the project website.
The majority of participants of the performing arts team stated
their enjoyment and interest in all aspects of the process, particularly
the ability to create a song themselves as a means of self-expression
as well as the opportunity to record their own songs.
The journalism team enjoyed the same final results. The
participants liked every part of the project even they were quite
different from each other. All the workshops helped to developed
different communication skills. It was evident that all the participants
were motivated to work in the project. The project gave them the
opportunity to get to know the reality of radio and video journalism.
That was something entirely now for everyone on the team. The
project also offered the chance to meet with professionals who
gained more insight in the world of people with disabilities. Very
important was the presence of the PWD team coordinator with
disabilities. The task of being the team coordinator was both,
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motivating and challenging for her. It is beautiful to see that over the
course of the project the team member with disabilities became a
spokeswoman of the Polish STELLA partner. She is now representing
the association at different occasions. Various video interviews are
published online and can be found on YouTube.
People with and without disabilities from our STELLA partners in
Poland, Great Britain and Greece worked together on this chapter.
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Chapter 6

Technical Skills
This chapter will focus on the following range of technical skills that
PWD project members identified as being important for everyone in
the workplace.
The
•
•
•
•
•
•
•

skills we identified are:
Manual Skills
Time Management Skills
Money Management Skills
Technology Skills – Audio Visual Equipment
Communication Skills
Self-Presentation & Performance Skills
Teamwork Skills

People from Poland, Great Britain and Italy worked together on this
STELLA chapter.
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People with disabilities have much lower employment rates and are
more likely to be economically inactive than non-disabled people.
Possessing technical skills are of
critical importance to PWD’s ability
to obtain and maintain
employment.
A person with an intellectual
disability who has a technical skill
is often more confident when
applying to suitable job roles and,
once in employment, is able to
interact with work colleagues and
customers more confidently using
their skills and expertise.
And PWDs find these technical skills useful in their day to day lives
outside of work as well. Shopping, for example, is a great way to
interact in the community and improve social skills, while using
important technical skills such as money handling and
communication. Likewise, household tasks such as washing, ironing,
cleaning or gardening are the type of technical skills that will
promote independence and may give a PWD the confidence that they
can learn new things. This confidence will be invaluable when they
seek to approach other areas of development, such as employment
or obtaining sheltered accommodation.
Many people with disabilities (and the staff that works with them)
can get overwhelmed when they think of the prospect of change or
learning a whole new way of life. But it doesn’t have to be one “big”
thing. In fact, better results are often achieved when people take it
one step at a time and make small changes to their lifestyle. The
STELLA partners in this chapter encouraged people with disabilities to
discover and develop the range of technical skills so that they might
better pursue their goals, ambitions and aspirations for work,
education and in the home environment.
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Take one step at a time!
Make small changes!
Apply newly learned skills in your everyday
life!

Many technical skills are easily attainable if you know where to start,
and any discussion of PWDs skills should start by recognizing
strengths – not just deficits.
The three STELLA working groups in this chapter used different
activities to establish what technical skills are required to be
successful in the workplace and home environment.
One team used the Performing Arts. This included writing,
recording and performing two songs, and rehearsing and performing
a Christmas pantomime.
One team used Event Organisation and Crafting. This included
delivering an event to celebrate the 15th anniversary of their
organization, an event to celebrate Erasmus Day, and the production
of craft items buy PWD’s.
One team used journalism. This included training PWDs as
journalists and enabling them to conduct interviews with people
selected by the people with disabilities themselves and use recording
equipment.
The technical skills identified by each
partner country are transferable across
many occupational and domestic areas (e.g.
self-presentation, communication &
performance skills are relevant throughout
customer service roles and activities such as
shopping, whereas manual handling skills
are relevant for storeroom and kitchen roles
and well as many tasks in the home.)
Therefore, discovering and developing
technical skills will help make PWDs’ life better.
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The STELLA technical skills in detail
Manual Skills
These are tasks that are done by the hand or hands rather than by
an electrical or electronic device. These can include tasks such as
lifting / moving items which require little skill, to tasks such as
carpentry which require significant skill. The STELLA teams all
featured manual skills in their projects.
The performing arts STELLA group required PWDs to move and lift
stage sets for their Christmas Pantomime. The people with
disabilities were able to achieve the moving and lifting in line with
their physical capabilities.

Cleaning and cooking, as well as crafting are the manual skills that
the organizing/crafting team practiced. PWDs were taught the
methods of how to make a craft item, including cutting, measuring
and folding skills.
The journalism team used manual skills to move equipment to where
their interviews were being conducted, and how to handle the
camera, microphone and lighting equipment.
At the outset of the project, each group, analyzed what skills they
perceived as being necessary to achieve the tasks set by the group –
Song Development, Recording & Performance (UK), Event
Organisation & Producing Handcraft Products (Italy) and Journalism
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(Poland). The groups identified and discussed what skills PWDs
already possessed, how these skills could be developed and improved
and what new skills were required.
The groups analyzed the processes behind the realization of each of
the tasks by dividing the tasks into steps. For example, one team
analyzed the making of handcrafts into a number of fine manual
skills: to fold and paste, to measure and cut accurately, to use a
needle, to put a wire in a needle, etc. The realization of the Italian
STELLA partner’s Event Organisation – this was the anniversary party
of the sheltered center - PWDs used other fine manual skills: to
clean, cut and wash food, to spread ingredients on the bread, to
prepare the trays with food and tables in an orderly manner, to make
gift packages, and well as gross manual skills: to clean and move
tables, chairs and AV equipment.
Time Management Skills
Being where you are supposed to be at the time
you are supposed to be there is a key requirement
for employees in the world of work. Equally taking
the correct amount of time to achieve an allotted
task is also important. Therefore, all STELLA teams
working on technical skills featured timekeeping
skills.
Time Management – Practical approaches
The Italian Group advertised their event to start with an
allotted date & time, therefore PWDs needed to ensure
that all preparatory tasks had been completed in
advance of the event opening. The UK group had a
schedule of rehearsal, filming, recording and performance times.
Likewise, the Polish group required to be on time for interviews with
politicians, where it was important to fit in with their busy schedules.
The groups used several visual strategies and tools to assist PWDs
including drawing up a time line that was agreed with and distributed
to people with disabilities, notes on a wall calendar giving visual
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representations of what had been achieved to date and what still had
to be achieved. Regular meetings were held with the group. These
were important as they provided continuous references to the
project’s aims and the timeline to achieve individual’s and group
tasks. This helped PWDs to concentrate on tasks, and to stay on
schedule.

Use visual tools such as a drawn time line or
notes on a big wall calendar in your meeting
room to have the schedule present at all
time!

Money Management Skills
These skills range from awareness & control of project budgets to
money handling with customers. An awareness of money
management also helps people with disabilities to manage their own
personal finances.
The PWDs were encouraged to manage the
budgets for the event they were organizing.
For example, the Italian STELLA team
encouraged PWDs to go to the supermarket
and purchase supplies for the birthday party
event, within a given budget, while the STELLA
team in the UK ensured that the set and
costumes for the Pantomime were within budget.
One of the main impacts of the STELLA project in this area has been
the opening of a real shop. The Italian STELLA partner opened a shop
that sells their handcraft products. Within the shop PWDs are further
experiencing and improving their money managements skills because
they are now dealing with actual customers and products.
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Visit STELLA online (www.ella-ella.eu/stella) to find
the direct link to the shop of our Italian STELLA
partner. Their shop is called Laboratorio Coccinella.

Technology Skills – Audio Visual Equipment
This is the ability to correctly operate machinery, electrical
equipment or electronic devices. Those skills are fundamental to
many jobs.
The STELLA teams all featured
technological skills. The Polish group
used technical equipment (microphones, cameras etc.) and used IT
equipment to edit and publish
interviews. The UK group used sound
recording equipment so that PWD’s
could record their singing, and camera
/ camera phones and creating images
for the cover of the song’s CD. The
Italian Group used audio visual
equipment to present their work during
the events that they hosted.

Communication Skills
This is the ability to communicate effectively which is vital in the
world of work. Clear communication is essential if we want to express
what we feel and have other people understand us.
One team decided to work with an actual theatre director. Together
with this professional theatre workshops were executed to develop
ability to communicate clearly and concisely. Role play was used to
prepare the PWDs for real life interviews. The group recorded mock
interviews and played these back so that PWDs could hear how their
voices sounded.
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The performing arts team enabled PWDs to develop vocal, listening
and writing skills through group discussion and brainstorming when
devising their ideas for original songs and lyric writing. The group
also rehearsed and performed a pantomime with PWDs learning lines
and taking acting roles so that they
performed for a live audience. Some
people with disabilities were able to
read and memorize their lines from a
written script (backed up with one to
one rehearsals), while other PWDs
could not read. In this case lines were
recorded on sound files that the PWD
could play back to help them
memorize their part in the pantomime
and in the song. To help with timing,
sound ques were used from the beginning of rehearsals to enable
each performer to know the running order during live performances
on stage.
The Italian group used group discussion to plan the delivery of their
events, and to also inform PWDs how to achieve the technical skills
required to produce craft items. In order to communicate clearly the
different steps that were needed to
complete a given task, clear and
visible billboards, with photos and
images, were built so that PWD’s could
see and understand what was
expected of them.
For example, the team created a
board with simple sentences and
pictures to help the PWDs to memorize
and internalize the necessary steps to
make a pom-pom. The people with
disabilities were then able to use this billboard when they taught
other people how to make a Pom-Pom at their outdoor event
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celebrating Erasmus day. In addition, PWDs participated to the
writing of the invitation letter to the anniversary party of their
sheltered working center and the leaflet for the Erasmus Day. They
also were involved in the advertising distributing the leaflets to shops
and putting them on cars.
Self-Presentation & Performance Skills
First impressions count. A key work skill is the ability to make a good
impression, ether as job seekers, employees in customer facing roles
or as members of a team. Personal hygiene, appropriate clothing and
grooming are as important as motivation, attitude and good
communication.
The Polish group coached PWDs in the skills of how to conduct
oneself in an interview situation, and how to make interviews
interesting for the audience.
The UK group enabled PWDs to develop performance skills which are
closely aligned to self-presentation skills and guided the performing
people with disabilities through breathing, vocal projection,
movement and character skills when singing their songs and acting
for camera or acting on stage.
The Italian Group worked with PWDs to gain the confidence to
present themselves in front of a
camera and make a “how to do
a pom-pom” video. As a direct
consequence of this confidence
building activity one of the
PWDs was able to present a
Power Point presentation during
a STELLA transnational
partners’ meeting, standing on
a stage and in front of an
unknown audience.
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Teamwork Skills
Teamwork is essential in
the world of work.
Employees achieve very
little working in isolation
from each other. Learning
to work together with other
people to collaboratively
achieve tasks are skills that
all employees need to have.
The Italian, Polish and UK
groups all featured
teamwork skills.
The Italian STELLA team split up the tasks involved in organising an
event so that different members of their team were responsible for
different tasks. Working together they were able to successfully
organise and deliver a birthday party and a celebratory event in the
frame of the 2018 Erasmus Days.
The PWDs involved in the performing arts team earned to sing
together as a group and rehearse and perform a Pantomime. The
Polish STELLA team formed a team of five journalists from different
centres of the organisation’s branch. All PWDs were always involved
in all activities (theatre, radio, video), working together as a team.
Practical Example for executing team work
skills!
The task of recording an interview involves a number
of people who have to work together – the editorial
team who prepares and agrees on the interview questions, the
interviewer, the camera operator, the sound and lighting person. All
team members need to work together in unison.
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Best Practice Methods
The Italian STELLA team introduced the concept of “Learning by
Doing” to the other partners in this chapter. It turned out to be the
best strategy to learn and think about technical skills.
Learning by Doing
In terms of Crafting Skills & Event Organisation, the Italian STELLA
team was already able, and used to, making craft items. The people
with disabilities were taught to reflect on the process behind making
the craft items, and then teach someone else how to do make the
craft item. The overall aim was to apply this process to all the
products that PWDs make in their center.
In this case, learning was not only a matter of memorizing but also
of understanding. Learning by doing means to internalize and to be
conscious of an action. Of course, the simple “doing” is not enough
so that activities were accompanied by group discussions and
evaluations, so it becomes “learning by doing and by thinking”.
At the same time, the teams noted that that this act of doing and
thinking must be supported by motivation to be fruitful. Motivation
towards what a person is doing is fundamental to learning and
understanding.
In order to think about and reflect on their own
work, the teams always used supportive, active
methodologies:
•
•
•
•
•

Role games,
Visualisation and
Games to reinforce team spirit
Games to highlight the PWDs’ skills
Recursions
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Recursion was also very important: every meeting started from
remembering the previous one in order to set personal and group
goals and reflect on the whole process.
The performing arts team already had skills in Acting, Performing and
Singing. What was new to the people with disabilities was the
process of writing and recording a song and making a video for that
film. The PWDs were encouraged to reflect upon the technical skills
required for these new tasks, and how these related to the skills each
PWD already possessed. Tasks such as the writing, rehearsal and
performance of a new song were also analysed and broken down into
a number of activities which required particular skills and
competencies.
Practical approach
For example, learning the lyrics to a song involved
communication skills of reading, listening and
memorising. By working together to produce a tangible
product (in our case: a finished song that was recorded
and filmed), the group was able to “learn by doing”.

We suggest adding teaching tools, such as one
to one tuition and instruction to assist
individuals with speech and pronunciation.

The Polish STELLA team trained in Interview Techniques
Journalism & Audio Recording. PWDs participated in theatre
workshops to learn self-presentation skills and rehearse mock radio
interviews.
They also attended workshops at the local students’ radio station
MORS where they learned how to work with microphones, the
technical aspects of radio broadcasting, how use produce recordings
for radio, what makes a compelling interview, and how to work with
cameras, light and sound for video recordings.
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Learning by doing – The ‘Together’ Pathway
The Polish STELLA team created a
pathway for PWDs to be trained as
journalists, with all the aspects
that are needed in this profession.
The group started with selfpresentation, then moving on to
with working with vocal techniques
and finally working on producing a
video.
What is also important is that
every team member was involved
in every step of the process. So
even when you only see one
person asking the question in the video, all the other team members
were involved in creating, in preparing and in executing the video
interview. Therefore, this collaborative way of working was the best
practice method for the STELLA journalism team.

Feedback by the team members
The project activity was an excellent way
to increase a range of technical skills
within the group. Over the course of the
STELLA project we frequently asked
people with disabilities and also the staff
involved in the project to give personal
feedback regarding activities, methods,
results or certain moments that had
emotional value for them.
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“I am more aware of the
importance of my work
now. I complete my tasks
in a less mechanical and
more conscious way.”
“My confidence increased.
I take pride in my work
from beginning to end.”
“I was able to watch their
self-esteem growing. Our
clients developed a great
sense for the
achievements they made.”
“All participants thoroughly
enjoyed the experience
which was evident from
the smiles on their faces
when on stage showing
how proud they are of all
their hard work.”

“I enjoyed this work as a journalist a lot and I want to continue
working in this field.”
“Now, I have a better understanding of the technical skills required
by journalists who work in radio, TV & online.”
“I learned how to work in a team and how to support each other as a
team. That was special to me.”
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STELLA success stories
As a result of the STELLA project the Italian partner opened a retail
shop in the center of Modigliana where the PWDs are able sell their
products (with the assistance from an educator). PWDs are receiving
additional training around the technical skills of communication,
money and product management. Many orders of the shop’s items
are made online, and two PWDs have accepted the responsibility to
transport the items to the post office and take care of the shipping of
products, using the technical skills of time management and manual
skills which they improved through the STELLA project.
The UK STELLA team has realized the success of their pantomime
production over the Christmas period which attracted large audiences
over three live performances on stage. During this time over 400
tickets were sold and the profit from this will be used to fund another
music project over the summer months to further enhance learning
and technical skills, as well as inspire the group to follow their
interest and passion in music. The success of the pantomime
performance, and the increase in their communication skills, has led
to the group to begin production of another new pantomime for
Christmas 2019, rehearsals are currently underway.
Another positive aspect to the STELLA project was the integration of
a group of local primary school children which enabled young
people without disabilities to develop a greater understanding of
PWDs and diversity as a whole, through this inclusive programming.
It also had a very positive effect on communication skills between
these two groups and given the intergenerational aspect the children
were able to showcase their technical ability when using equipment
which helped the people with disabilities to gain new knowledge and
learn new skills.
The range of technical skills learnt through the production of two
original songs written and performed by the group has given them
the confidence to consider other music project and the recording of
another song/video. This new project is scheduled to take place over
the summer months.
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The journalism group established by the Polish STELLA team will
continue their work. A number of upcoming video interviews is
already scheduled. It is wonderful to see that two people with
disabilities have been chosen to act as group advocates. They are the
official representatives of the ongoing journalism project.
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STELLA
recommendations
to staff
all over Europe
By Kent Sidvall
A good leader is a democratic, responsive, diplomatic and
cooperative person who is flexible and stress tolerant. They are able
to work with speed and mindfully as well as making decisions and
taking the command in critical situations, being able to improvise and
solve unexpected problems.
Things to do
1. Be curious. Ask questions to new participants about their
interests and talents.
2. Develop the interests and talents among the participants.
SUM: In this meeting an equal relationship develops where both
partners contributes and are dependent on each other’s talents and
knowledge.
Things to avoid
Try not to force interests and talents upon the participants!
Try to avoid the question "Do you understand what I'm saying?" This
could be misinterpreted and misunderstood as an underestimation of
the intelligence among the participants.
Avoid interrupting in order to clarify what the person actually means!
Collaboration and dialogue
Strive for democratic cooperation, collaboration, openness and
dialogue between leaders and participants!
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Tips for a good leader
By Anna Carin Eriksson
See who I am
See me as an individual, as a person.
See my capabilities and weaknesses.
See what I’m doing
It does not matter what disability I have.
Interests and freedom of choice
Start from my interests, what I like to work with.
The leader compiles
I come with suggestions and tips.
Then the leader help me and does a good job compiling.
Responsive
Listen to what I say and what I mean.
Challenging
Give me adequate challenges.
Push me when I need it.
Help me when I need it.
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STELLA’s list of literature
During the course of the STELLA
project our teams used various books
and articles to do research and to get
more insight into the topics we
addressed. Here is a list of the books
that have been helpful to us in order
to execute project activities and to
write this book.
Diagnostic and Statistical Manual of Mental Disorders
By: American Psychiatric Association
Neurobiology of social behavior abnormalities in autism and
Williams syndrome
By: Barak, B., & Feng, G.
A Legal Review of Autism, A Syndrome Rapidly Gaining Wide
Attention Within Our Society
By: Cohen, J. A., Dickerson, T. A., & Forbes, J.M.
People with Autism Spectrum Disorder in the Workplace: An
expanding Legal Frontier
By: Hensel, W. F.
Life in the uncanny valley: Workplace issues for knowledge
workers on the autism spectrum
By: Rebholz, C. H.
Work outcome in young adults with disabilities
By: Wind, H.
Systematic Review of Instructional Methods to Teach
Employement Skills to Secondary Students With Intellectual
and Develepmental Disabilities
By: Gibson, C.B., Carter, E.W., & Bggs, E.E.
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Investigating Verbal Workplace Communication Behaviors
(Journal of Business Communication)
By: Keaton, J., Caputo, J.M., Ford, E.A., Fu, R., Leibowitz, S.A., Liu,
T., Polasik, S.S., Ghosh, P., & Wu, C.
Risk markers associated with challenging behaviors in people
with intellectual disabilities: a meta-analytic study
By: McClintock, K., Hall, S., & Oliver, C.
Decoding of Inconsistent Communications
By: Mehrabian, A.; & Wiener, M.
Inference of Attitudes from Nonverbal Communication in Two
Channels
By: Mehrabian, A.; & Ferris, S.
Why Communication is Important: A rationale for the
Centrality of the study of Communication
By: Morreale, S.P., & Pearson, J.
The post-high school outcomes of young adults with
disabilities up to 8 years after high school
By: Newman, L., Wagner, M., Knokey, A. M., Marder, C., Nagle, K.,
Shaver, D., Xin, W., Cameto, R., Contreras, E., Ferguson, K.,
Greene, S., & Schwarting, M.
Frequency and severity of challenging behaviour in people
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During the course of our STELLA-Project people with and
without disabilities learned a lot together and from each other.
We all learned:
➢ To discover existing skills
➢ To increase confidence in own abilities
➢ To listen to each other
➢ Making own decisions
➢ Patience and peace in dealing with people
➢ Planning activities in several successive small steps
➢ Learning by Doing
➢ Critical thinking
➢ To experience and endure differences
➢ To use voice animation methods
➢ To work on negative experiences and conflicts
➢ To communicate without language (games, theatre, music,
visualization)
➢ To be present in public space
➢ To show openness, respect and tolerance
➢ To value diversity in the European context
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STELLA Legal notice
Editor: IB Südwest gGmbh für Bildung und soziale Dienste - Region Hessen
Mitte, Bommersheimer Str. 60, D-61440 Oberursel
Editorial staff: Christiane Lensch, Kerstin Klepsch, Christine Halas
Editorial contributions: STELLA-Partners
Layout and design: Kerstin Klepsch
Fotos: STELLA-Partners
Internet: http://www.ella-ella.eu/stella/
Visit our STELLA website to get further information,
downloads and direct links to all of our STELLA social
media channels!

This work is licensed under the Creative Commons
Attribution-NonCommercial-ShareAlike 4.0 International
License. To view a copy of this license, visit
http://creativecommons.org/licenses/by-nc-sa/4.0/ or
send a letter to Creative Commons, PO Box 1866,
Mountain View, CA 94042, USA.

“This Project has been funded with support from the European
Commission. The contents of this handbook reflect the views only of the
author and the Commission cannot be held responsible for any use
which may be made of the information contained therein.”
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